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1. Introduction, Isabel Serra  

This e-book is the result of the material produced (in the working version, without any 

"treatment") by the participants in the fifth and sixth Training Events of the Managing for 

@ School of Success (M@SS) project, reference number 2015- 1-PT01-KA201-013059 

and financed by Erasmus+ of the EU programme. Managing for @ School of Success is a 

project included in Key Action 2 – Cooperation for innovation and sharing of good 

practices of the Erasmus+ programme. It is included in the sub-group of strategic 

partnerships that promote improved school education and is a group of seven partners 

from six European countries: Portugal, Spain, Italy, The Netherlands, Poland and the 

United Kingdom. 

The project is organised around 4 objectives: 

1. To learn about and share school management experiences in different European 

contexts with different actors and typologies of responsibility distribution; 

2. To identify experiences developed at different levels of school management, 

associated with the principle of more transparent and effective management, promoting 

the concept of the intelligent school; 

3. To promote innovation in school management through shared, international reflection 

on innovative experiences and strategies developed locally; 

4. To produce and spread knowledge about local, municipal and national policies 

regarding school management which are able to change stakeholders’ perceptions of 

school management. 

The benefits of the project are being able to discuss concepts and practices of educational 

management, the conditions for local implementation and the effects and impacts of 

those policies. 

The main theme of the third year of the project was “Management of the Curriculum”, 

which was also the focus of two training events, the products of which are presented in 

this e-book. 

The relevance of the subject is strengthened by the current debate, in educational policy, 

about flexible organisation of the curriculum, as well as policies to promote school 

success, which themselves are included in processes of greater curricular autonomy  and 

decision-making. 

In fact, closely related with these, movements of decentralization in educational policies 

occurring between 2000 and 2007 have been recently renewed in a number of European 
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countries. Following the arguments presented by Kärkkäinen (2012) concerning the need 

for more decentralized curricular decisions, several countries are implementing 

curriculum changes that give more responsibility and more freedom to schools. This is the 

case of Portugal, The Netherlands, Slovakia and Italy. This raises new questions and new 

challenges and a more bottom up approach to curriculum development.  

Headteachers are key players in such decentralization policies, giving more visibility to 

their role as curriculum decision-makers. Nevertheless, being a decision-maker within the 

curriculum development process was not a clear feature for several participants in M@SS. 

Therefore, training events related to this topic also aimed to improve headteachers’ 

awareness of their curriculum-making role. 

At the same time and supporting this, there is a clear, dynamic vision of the curriculum 

that needed to be the focus of analysis and discussions.  

Accompanying all this process, there is the understanding that the curriculum is dynamic 

and contemplates various levels of analysis. 

In truth, it gives the school an opportunity to learn and promote the success and quality 

of learning, providing headteachers, as decision-makers in curriculum management, with 

elements of decision-making support and providing school users with results that allow 

them a clearer reading of organizational and pedagogical quality, particularly concerning 

curricular management, orienting choices and interventions that promote educational 

practices suited to society’s challenges. 

The aims of this e-book are those of the Training Events on curricular management: 

• To clarify the concepts of Curriculum, from a perspective of developing analytical 

competences; 

• To improve knowledge and understanding of the curriculum; 

• To share experiences and best practices; 

• To promote the knowledge constructed and shared by the partner countries; 

• To encourage actions and processes to improve the school’s quality, operation and 

results; 

This e-book is divided in three parts corresponding approximately to the tasks carried out 

by the participants during the training events. The first part, entitled “Overview on 

National Curricula” is an observation by each partner country of the map of curricular 

organisation, to find the typology of curricular organisation for each “Key Stage”. The 

second part, entitled “Mind the Gap/Overcome the Gap” reflects the awareness of 

imbalance between the Planned Curriculum, the Implemented Curriculum and the 
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Experienced Curriculum, in order to identify practices to reduce that imbalance and find 

effective ways to improve pupils’ school success.  The third part of the e-book, 

“Curriculum Innovation” reviews a number of key ideas, indicators and evidence inherent 

to the process of innovating in curricular management. 
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2. Overview on National Curricula Structure 

The aim of this section is to present an overview on National Curricula structure of M@ss 

participant countries.   

Very often, during the debates, formal talks and informal conversations participants 

needed to clarify some features that frame educational systems of the other partners. 

National curricula are one of these. 

Within the section is possible to find the main axes that frame national curricula namely 

the functional approaches that are in use to organize curricula, meaning if they are mostly 

subject-based, mostly skills or competence-based or if they follow thematic approaches. 

Other quantitative information collected concerns the age of students crossed with main 

divisions of scholarship, the number of students per class, the number of subjects 

studied, the number of teachers working with each class; the number of hours and 

classes are students attending each week an how many of these are occupied with 

experimental work and citizenship issues. Other qualitative information collected regards 

main difficulties experienced by students during transitions to the next key levels and a 

narrative explaining the way one particular transversal skill (among those that are 

compulsory within curricula) are planned and delivered. 
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3. Mind the Gap/Overcome the Gap 

Mind the gap / overcome the gap was a task proposed to each participant, 

presented in the Italian training event. The task comes from the general idea that 

curriculum development is a three level process (planned; implemented and 

experienced) and it is put in place by different actors. Therefore, it should be important to 

have in mind the existing gaps between representations and actions coming from such 

diversity. Its objectives were: 

• To identify the representations of diferent curricular agents acting in those three 

levels.  

• To be aware of existing gaps among those agents. 

• To identify effective practices that could overcome such gaps. Identificar práticas ou 

diretrizes que diminuam os desníveis (gaps).  

• To increase students’ achievement. 

 

In the following section, reader will find the description of school projects designed to 

overcome identified gaps. 
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Penalva do Castelo Group of Schools, Portugal 
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I Spoleczne Liceum Ogolnoksztalcace im Unii Europejskiej w 
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Istituto Omicomprensivo "Ridolfi- Zimarino", Italy 
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Sátão Group of Schools, Portugal 
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Confederacion Espanola de Centros de Ensenanza Asociacion 
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Mangualde Group of Schools, Portugal 
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4. Curricula Innovation 

Closely related with previous tasks, this section presents and discusses paths for 

innovating curricula. Three main tasks were developed by participants.  

The first one concerned conditions to improve curricula innovations and aim to improve 

the awareness among participants on what is innovation.   Participants, organized in four 

small groups, were invited to discuss curricula innovation conditions having in mind the 

constraints posed by syllabus, organizational issues, headteacher role, students’ 

perspectives, school dynamics or assessment practices. The main conclusions and 

positions (both positive and constraints) participants stand for were inscribed within 

tables that are summarized bellow. 

The second task was build upon the Van Acker’s web model. Each participant was asked 

to choose two components from web’s model where he/she thought  easier and more 

effective to make innovations within curricula and present a proposal or an argument 

indicating how innovation could happen. 

Finnaly, the third task was a kind of practical one as it demanded participants, when they 

attend Education Show, to choose one product (software, apps, resource, etc.) that could 

be effective to promote innovation in the learning process of each one school. 

 

 

4.1. Conditions to innovate curricula – Groups 

Group1  Jenny Openshaw; Elżbieta Kędrak; Olga Carvalho; Rosa 

Figueiredo 

1. Present in plenary the following table duly completed, giving an 

oral summary of the discussion that took place in your group 

 

Question Positive Evidences 

(only three) 

Constraints (only two) 

Q1 – The syllabus that 

a teacher is currently 

teaching (or is 

responsible for) 

enables to be creative 

in teaching 

 Teachers are open to try 

new methodologies – as 

can be seen by workshops 

attendance. 

 Teachers think that 

academic results are good 

enough so they don´t need 

to change 
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 Syllabus can be easily 

linked to real life. 

 Developing students’ skills 

helps to be more creative. 

  Theoretical subjects are 

not so easy to promote 

creativeness.  

Q2 – The school 

curriculum allows 

innovation 

  Curriculum more based on 

skills  promotes a variety of 

methodologies. 

  School prepares children 

for life. Society is changing 

and more demanding. 

 Technologies and 

cooperative work are 

facilitators of innovation. 

  Timetables are difficult to 

organize- they depend on a 

lot of issues. 

 Teachers need to be 

prepared and some of them 

are not so motivated and 

willing to learn about new 

things. 

Q3 –  The Head 

teacher promotes 

school teachers´ 

innovation 

 He may take some 

organizational measures to 

facilitate and motivate 

teachers to innovation. 

 He needs to allow the 

teachers to take risks- 

sometimes they might fail 

but it´s OK.  

  Head teacher is for 

innovation as long as he 

knows how the staff is 

willing to improve. 

 

 If the school is failing, it is 

less likely the headmaster 

let the teachers take risks.  

 It takes time to build a trust 

– he is not able to make 

changes alone, he needs 

partners, intermediate 

leaderships… mediators are 

important as well as 

parents. 

 Teachers have to 

understand that it is 

important to change since 

school is not the same 

anymore.   

Q4 –  Students identify 

with the vision of the 

school 

  In England you have a 

coherent vision that links 

with other aspects of the 

school life- behavior, 

management, rules.. 

  The school council is a 

  In Poland and Portugal the 

values and vision are 

discussed and written in 

documents but they are not 

so visible and clear for the 

students 
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place where the students 

voice their opinions about 

the school and it is valued. 

   

 

Q5 – The participation 

of the school in 

projects allows to 

develop the 

Curriculum  

 

 Students are motivated to 

participate in projects.  

 Project work is expanding 

in Portugal.  

 There is a large range of 

issues that can be 

discussed and shared by 

students when schools are 

involved in projects. 

 It takes money and time so 

you have to know that the 

project is going to have 

impact on a lot of children.  

  It is not so easy to assess 

the impact of projects on 

the development of 

students. 

 

Q6 – Innovative forms 

of assessment, 

change the Curriculum 

 Motivation is much higher 

and students learn more.  

 If you change the way of 

assessment the curriculum 

approach has to change.  

 A variety of tools and 

applications are available 

to diversify and connect 

curriculum with learning 

strategies. 

  It takes more time to 

prepare and collect 

information. 

   

 

 

Group 2  Jacqueline Ringens; Angels Aguilera; António Cunha; 

Boguslaw Klimczuk 

1. Present in plenary the following table duly completed, giving 

an oral summary of the discussion that took place in your 

group 

Question Positive Evidences 

(only three) 

Constraints (only two) 

Q1 – The syllabus that a 

teacher is currently 

teaching (or is responsible 

for) enables to be creative 

in teaching 

 The curriculum is a little 

bit closed in reference to 

content but not in how 

the teachers can teach, 

 Teachers are scared if 

they have to be creative 

because they think that 

maybe they don’t learn 
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so they can be creative 

  Teacher minds are 

changing and this 

attitude pushes them to 

be creative 

  

and they feel 

uncomfortable. 

  It’s generating extra time  

 Preparing and searching 

creative ideas takes time 

and teachers want to 

spend this time with the 

students in the classroom 

 

Q2 – The school 

curriculum allows 

innovation 

  Some countries have a 

lot of oppurtunities 

within the curriculum to 

innovate 

  It’s for some schools 

very comfortable to have 

a fixed curriculum to 

hold on to. 

 You can use innovation’s 

tools (if you arrive at the 

end of each period or 

level) and expand the 

minimum contents 

which the government 

provided. 

 Not every innovation 

works and you have 

always to check if you are 

in line with the curriculum  

  We need more training 

about digital 

competences and 

although the curriculum 

allows innovation several 

teachers are not ready 

 

Q3 –  The Head teacher 

promotes school teachers´ 

innovation 

  The Head teacher is a 

very important leader in 

innovation. He has to 

have vision and 

leadership qualities 

   

  If your headmaster 

has’nt got a clear vision 

the teachers get unsure 

about the direction in 

which they are moving. 

   

Q4 –  Students identify 

with the vision of the 

school 

  For students the vision 

of the school offers 

stability during their 

 It is necessary to 

communicate our vision 

to the students  to 
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years at school. They 

can identify  themselves 

with the school through 

the vision. 

  If the parents know the 

vision that the leader 

has, they can assess if 

the school is suitable for 

their children or not. 

increase the feeling of 

relevance. 

  The students maybe 

resistant to change. 

 Vison should be a shared 

vision. Students should be 

encouraged to participate 

in creating the vision, in 

order for them to own it. 

Q5 – The participation of 

the school in projects 

allows to develop the 

Curriculum  

 

  This participation 

enriches the curriculum 

because it allows it to 

deepen. 

  From the projects 

students and teachers 

get ideas which will 

improve the curriculum 

  If there are too many 

participants aTnd too 

many ideas the main 

focus may  be lost. 

  Innovations may cost too 

much money 

 

Q6 – Innovative forms of 

assessment, change the 

Curriculum 

 We have to have new 

ways to evaluate so the 

evaluation is 

connetected with the 

process that the student 

uses to learn. 

 If your testing is 

summative and you 

change into formative 

testing then you create 

growth mindset instead 

of grades. So this form 

of assessment changes 

the curriculum 

 Other skills and items 

maybe discovered that 

the current curriculum 

doesn’t take into 

account. 

 We have to be able to 

ensure that they methods 

and ways of testing the 

innovation is  fair and 

efficient.  

  There maybe a lot of 

parents who don’t want to 

change the curriculum, 

maybe they need 

encouraging to think 

differently. 
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Group 3  Mirjam Spijkers; Katie James; Andrés Figueroa; João 

Santos; Federica Cinalli 

1. Present in plenary the following table duly completed, giving an 

oral summary of the discussion that took place in your group 

 

Question Positive Evidences 

(only three) 

Constraints (only two) 

Q1 – The syllabus that a 

teacher is currently 

teaching (or is responsible 

for) enables to be creative 

in teaching 

  In the way of teaching  

  In choosing new 

methodologies 

 In cooperate learning 

 The curriculum in the 

south of Europe were very 

closed  

  With more money we can 

manage assistance in the 

classrooms, it give more 

possibilities to organize 

 

Q2 – The school 

curriculum allows 

innovation 

  You can work in pilots, 

sometimes its allowed to 

experience 

 Not only working in 

subject 

But from in an holistic 

vieuw 

ICT allows us to innovate 

  If the curriculum is more 

flexible ,we can make the 

change  

  We need our time to get 

the results 

 older teachers don’t make 

the move to change the 

education 

 We have no time to 

innovate 

 You can’t choose your 

own teachers 

 The government 

recommends innovations, 

but only in words, in 

theory but not in the 

practice 
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Question Positive Evidences 

(only three) 

Constraints (only two) 

Q3 –  The Head teacher 

promotes school teachers´ 

innovation 

  We are partners in this 

project, and we are 

stimulating teachers to 

innovate 

  Students are more 

motivated when a 

headteacher stimulates 

them 

 We promote continuous 

teacher’s training 

 Opposition of teachers to 

change status quo  

  There was a big 

investment in ICT (in 

some countries) years 

ago, now the investment 

has been reduced and the 

equipment is obsolesce. 

In other countries we 

have to present a plan 

and if it is well prepared 

and founds are available 

you can get it. 

 

Q4 –  Students identify 

with the vision of the 

school 

 In the Netherlands each 

school can describe its 

own vision as private 

schools can do in other 

countries. 

 Parents can choose the 

school because of the 

vision, so parents and 

students can identify 

with the vision. 

 With the portfolio, 

students can work for 

reaching the vision of 

school 

  In public schools in Italy, 

Portugal and Spain, the 

vision is the same in all 

schools, so that it is 

difficult to identify with 

them. 

  

   

 

Q5 – The participation of 

the school in projects 

allows to develop the 

Curriculum  

 

  The projects open 

minds to other ways of 

working, curriculums of 

other countries, new 

things we don’t have… 

 Some innovations are 

done only for a year 

without planning them, so 

it is forgotten next year.  

  Some teachers think that 
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Question Positive Evidences 

(only three) 

Constraints (only two) 

  Participate in visits, 

stakeholders, 

partnerships… help 

schools to develop the 

curriculm 

 We must ask ourselves 

what does the 

population need. 

visits, collaboration with 

enterprises is loose the 

time because they are not 

teaching the curriculum 

Q6 – Innovative forms of 

assessment, change the 

Curriculum 

  Planning each year to 

change weak points of 

assessment 

  Formative evaluation 

can make changes in the 

curriculum because the 

students are involved in 

the responsibility of 

development 

  

  Innovation involves 

having more time for 

monitoring 

   

 

 

Group 4  Lívio Tosone; Helena Castro; Goreti Tavares; Marcel 

Rovers; Katarzyna Miska 

1. Present in plenary the following table duly completed, giving an 

oral summary of the discussion that took place in your group 

Question Positive Evidences 

(only three) 

Constraints (only two) 

Q1 – The syllabus that a 

teacher is currently 

teaching (or is 

responsible for) enables 

to be creative in teaching 

  You may reorganize 

your classroom 

  You may use new 

materials and 

pedagogical instruments 

 You can combine or link 

 Exams must be prepared 

sufficiently 

 Teacher’s and parent’s 

mentality (resistance to 

innovation) 

 Time: curriculum is very 
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different subjects (e.g. 

cooking and culture) 

extended (Italy, Portugal, 

not NL), no time/room left 

for innovation 

  

 

Q2 – The school 

curriculum allows 

innovation 

  In Pr Ed more than Sec 

Educ 

  E.g. new 

European-wide 

emphasis on ‘citizenship’ 

may help to ask 

contributions from 

several other subjects 

(human rights, gender 

etc), it creates 

opportunities for 

innovations 

  

  E.g. mathematics teacher 

does not like to be linked to 

different subjects 

  Difficulties with teachers: 

they have not been 

educated to be innovative 

 There are no new teachers 

in some Portugese schools: 

less children, less teachers 

needed. Problem for the 

future once retirements are 

coming! 

 New teachers are digital 

natives: they will bring the 

innovation.  

 Teachers training institutes 

need to be more innovative 

 

Q3 –  The Head teacher 

promotes school 

teachers´ innovation 

  Portugal: Yes e.g. 

provide courses for 

innovation 

  Provide access to 

innovative (internet) 

frameworks. Teachers 

may apply these in their 

classrooms 

 Joining new 

(international) projects 

  The law: too rigid. 

Inspection doesn’t agree 

with some innovative 

approaches – you need 

permission from general 

direction of education. This 

takes a very long time in 

Portugal. 

  Teachers don’t want, don’t 

accept innovation (or: the 



 

150 

from government 

 Long distance learning 

 Innovation meetings 

and workshops with 

teachers 

 (E-)Twinning projects 

between schools / 

teachers (students like 

it!) 

 European exchange of 

teachers and pupils 

head teacher needs more 

competences to inspire, to 

attract to innovate etc) 

 Limited budget (or time) 

 

Q4 –  Students identify 

with the vision of the 

school 

  Students know some 

curriculum changes 

(derived from the vision) 

i.e. about team working, 

respecting the others 

  Students know the 

institutional instructions but 

have no interest in vision, 

that’s not common in 

Portugal, no interest either 

by parents 

  There is a culture of 

instruction (Port/It) 

 Teachers have problems 

with working together with 

students, they prefer 

instructions – whether the 

students fall asleep or not 

 Teachers are not open for 

suggestions from the 

students (“we know better, 

what can we learn from a 

student?”) 

  maths and language 

remain more important 

Q5 – The participation of 

the school in projects 

allows to develop the 

Curriculum  

  Improvement of 

multicultural skills, 

language skills, 

  Available time 

  Hesitation of teachers to 

open their classrooms, to 
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 cooperation 

  Projects lead to more 

integrative views on the 

curriculum. You learn to 

see with a different eye, 

from a distance 

change their mindset, even 

to participate in (European) 

projects 

 Italy max 20-22 hrs per 

week for lessons, maybe 2 

for meetings. Any other 

task or project requires 

extra salary, according to 

their culture (and the 

unions) 

Q6 – Innovative forms of 

assessment, change the 

Curriculum 

  Innovative assessment 

is derived from new 

visions. These will lead 

to changing the 

curriculum 

  Direct relation between 

assessments and 

curriculum: curriculum 

may also change the 

assessment forms! 

 Introduction of 

technology can change 

the curriculum 

  Inspections and laws 

prevent changing 

assessments and 

curriculums 

  Parents request tests 

 Instruction of vision on 

curriculum is opposed to 

changes/innovations of the 

assessment forms 
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4.2. Conditions to innovate curricula - Schools 

Task: Choose two components where it is easier and more effective to make innovation… 

Indicate how you can innovate. 

 

Branston Junior, United Kingdom 

 

Learning activities: 

Whilst the UK has a National Curriculum, which specifies the ‘Learning Objectives’ and 

‘Key Performance Indicators’, a Teacher has a lot of freedom to choose how the 

objectives will be presented to the children. 

 A Teacher can choose to create a learning activity that is pertinent to only one specific 

subject (eg; History), or they can choose to merge several subjects together in a 

more cross-curricular fashion (eg; writing a letter to a historical character; thus 

practising the literacy skills of letter-writing, as well as learning about a period of 

history and the main characters involved.) 

 A Teacher can choose to use different inspirational methods of presenting the 

learning activity; such as using art, drama, story, film clips, IT equipment. These are 

intended to inspire the children. 

 A Teacher can choose to invite speakers in to present to the children or organise a 

visit to somewhere – giving first-hand experience to inspire the children in the 

learning activity. 

 Depending on the purpose of the lesson, a Teacher can choose to create a hands-on, 

experimental learning activity, where the children learn through exploration and 

discovery. Or the Teacher can choose to create a more theoretical approach to the 

lesson. Sometimes the Teacher might choose to use rote learning and/or repetition to 

ensure that children understand the objective. 

 Whilst some educationalists believe that ‘VAK’ – the different learning styles of Visual, 

Auditory and Kinaesthetic, is no longer a valid way of organising learning activities to 

cater for children’s individual needs; many Teachers believe it is a good starting point 

in ensuring that learning activities become far more personalised towards individual 

children. A teacher can ensure that over the period of a lesson, or a day or indeed a 

week; that there is balance of learning activities which rely on visual, auditory or 

kinaesthetic approaches to accessing the objectives; thus ensuring that all children 

will be able to access the curriculum. 

 

Teacher role: 

In previous times, the role of the Teacher was very much that of the ‘Instructor’ – the 

Teacher stood at the front of the classroom and spouted knowledge and the children 



 

153 

were expected to passively take this information on board. Whilst there is still sometimes 

the need for a Teacher to be the ‘expert’ and present key facts to the children; this is now 

not the only role that a Teacher can undertake.  

 Sometimes a Teacher can choose to be a facilitator – they provide the learning 

experience for the children and allow them to explore and realise the learning. The 

Teacher works alongside the children, prompting where necessary and providing the 

scaffolding so that the child learns for themself. The Teacher may then summarise at 

the end of the lesson, to ensure that the learning objective has been identified and 

understood by all. 

 Sometimes a teacher can choose to be a demonstrator – making clear the learning 

objective right at the start of the lesson. The Teacher demonstrates the skills needed 

to carry out the task  they have planned (eg; how to solve a particular type of 

mathematical problem) then allow time for the children to practice carrying out the 

skills. 

 Sometimes a Teacher may start the lesson by introducing the ‘Learning Objective’ – 

making it very clear right from the start, what the purpose of the lesson will be. At 

other times, the Teacher may choose to clarify the learning at the end, thus allowing 

the children time to explore first. 

 

 

 

Canas de Senhorim Group of Schools, Portugal 

 

Of the ten components of the Curriculum listed below (column 1) choose two where you 

find it easier and more effective to make innovation. For these two, indicate in the 

second column aspects where you can innovate. 

 

Curriculum 

componentes 

Question Innovations 

Teacher role 

 

 

 

How can 

teacher 

innovate in his 

day-to-day 

role? 

 

We can innovate in the following aspects:  

  adapting the 
materials/ressources/technologies to the 
different groups of students; 

 promote debates about themes that 
interesting students, what requires a 
comprehension/ knowledge of the their 
everyday life; 

 create an environment where the students 
can learn according their needs, where they 
can share their experiences and help each 
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other. 

Assessment 

 

 

 

How can we 

assess 

studente’s 

work? 

 

 

Teachers can promote autonomy and responsibility 

at the same time that they evaluate student’s work 

(not only contents, but also attitudes). We can 

innovate in the following aspects:  

 giving opportunities to improve their 
grades – the students could get extra 
credits by doing extra works (always 
different) that they can use where/when 
they have more difficulties; 

 diversifying the strategies of evaluation 
according the skills of each student; 

 make evaluation moments more flexibles, 
according to students pace of 
work/learning 

 

 

 

Vila Nova de Paiva Group of Schools, Portugal 

 

Of the ten components of the Curriculum listed below (column 1) choose two where you 

find it easier and more effective to make innovation. For these two, indicate in the 

second column aspects where you can innovate. 

Curriculum 

componentes 

Question Innovations 

Teacher role 

 

 

 

How does the 

teacher adapt to 

change? 

The school is being systematically confronted 

with new demands and challenges. In this 

context, teachers are also faced with new 

realities for which they have to adapt. 

These realities require different positions on the 

part of the teachers, beginning with the opening 

for change. The change presupposes, therefore, 

that the teachers carry out contextualized 

formation, they promote the collaborative work, 

they develop partnerships, they involve the 

students in the process of teaching and learning. 
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Rationale 

 

 

 

Why are they 

learning? 

 

 

 

 

At present, schools prepare students for the 

future performance of functions that do not yet 

exist. This paradigm refers to some questions: 

What to teach? How to teach? How do students 

learn? 

As for the last question, it is important to realize 

how students learn. This is the only way the 

school can meet expectations and promote 

teaching. On the other hand, it becomes 

increasingly pertinent to involve students in their 

learning process so that learning is meaningful 

and simultaneously promotes lifelong learning. 

 

 

 

Gemeente ‘s-Hertogenbosch, The Netherlands 

Innovatie Educatie 2032  

 

 M. Spijkers Stallaert  

 

 Assessment ad examination in te futurum! 

 

The curerend emfases on transferring knolletje Will Be Brucht more indo Balance wit te 

otter twa  man objecties of educatie at te school of te futurum: 

 

1. personal development ad  

2. preparation for participation in society. 

 

 

In this, otter Balance, te Platform considers a contemporary way of testing ad examining. 

The Platform believes that forms of central examination remain important, so that 

students meet te requirements for further educatie. But some skills are only 'noticeable' 

rather than measurable. For example in te experiences that students have gained, te 
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responsibility they have shown, te initiatives they have taken, te cooperation they have 

shown ad te self-confidence they have developed. It is important to assess ad appreciate 

such qualities. Supervision of educatie can stimulate attention for this.  

We then assume a holistic approach to children. Not only product is important but also te 

process ad especially what students show there. In te Development Focused Educatie we 

use te circle of B. van Oers (B. van Oers 2001). See te circle of B. van Oers:           

 

 It is therefore important ad te advice to our educatie 2032: 

 

 An e-portfolio is te way to monitor ad evaluate te development of children. An example 

of such an e-portfolio is currently being developed. It bears te name Mevolution. In this 

e-portfolio, te 4-phase model of research ad design learning is te model to give students 

te space to work on their own development: they themselves are at te wheel! A movie has 

been made about this which is on youtube: 

https://www.youtube.com/watch?v=jRlrojsmn6U 

 After such a cycle, a learning certificaten could Be placed in te product phase (harvest 

phase), which is assessed by several experts. When te product is tested as a proof of 

learning, a valid test could Be te follow-up so that a thorough ad appropriate pupil 

tracking system is te result.  

In te learning certificate, te broad intentions are taken indo account alongside knolletje 

ad skills. These are te intended competences that are so relevant for students.  

These learning certificates could Be images, presentations that are accessible to all those 

involved (pupils, parents, teachers, experts).  

This should Be an easily accessible e-portfolio that can easily incorporate learning 

certificates. The idea is that there Will Be an app that uploads recordings, presentations 

ad puts them in te right category. 

 With this e-portfolio you give space to personalized working, measuring (learning proof) 

ad brands of broad intentions (competences) in development ad testing it to measure to 

take a good next step in te area of immediate development.  

You also include te relationship in this e-portfolio. OGO educatie assumes that te child 

learns in relation to another. We think of educatie needs, coaching ad guidance, 

cooperation. (Vygotsky 1978)  

I would therefore like to share this advice wit te Educatie 2032 platform. 

How did we get this idea that entails this innovation?  

https://www.youtube.com/watch?v=jRlrojsmn6U
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In te network of innovation schools, network of Development-oriented educatie, network 

of Ondernemend Den Bosch, a lot has been discussed about what a portfolio should look 

like.  

It goes without saying that an e-portfolio fits this time, supported by accessible 

technology.  

In 2014 we met Tom Oosterhuis, te designer of te e-portfolio Mevolution, in 

te  entrepreneurial network of Den Bosch. We started wit a reconnaissance phase, 

together wit otter schools for PO ad VO.  

In a PLG (E. Verbiest 2015) we are going to join forces in how Mevolution should look like, 

wit te aim of capturing te research ad design learning in an e-portfolio. We aim to 

optimize te learning process (P. Theune). In te designing, research-based learning we 

continuously apply progressive recontextualization (B. van Oers 2014). 

 A beautiful innovation that fits in te ideas of Leathwood. (20120) He appoints ad 

maintains relationships in networks because these are foundations for sustainable 

innovation. This innovation fits our vision, we are motivated ad place it in te context of 

educatie 2032. It is a joint course ad te point on te horizon is clear. An e-portfolio in which 

te development of children is recorded in crucial moments that are followed up by 

appropriate tests. We are active in this innovation, build wit, take risks, show courage. 

We take plenty of time for this innovation so that everyone goes along wit te 

development. Teachers are increasingly professionalised in te concept of research ad 

design learning.  

Also outside of school, our parents as partners, for example, take part in te innovation 

because te goal is that this innovation makes an important contribution to te performance 

of students. (Marzano 2007) In this innovation we also get te chance to use parents as 

experts.  

 

An e-portfolio in which te development process as well as te product is recorded is te 

advice I would recommend to te 2032 working group on educatie because it is an answer 

to how ad by means of what you can test ad examinate in a different way. This is done 

consistent to te holistic view of students ad they experience autonomy. In this way we 

give children all te opportunities, ad they are addressed by intrinsic motivation, 

commitment, broad intentions ad meaningful activities. 
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Nelas Group of Schools, Portugal 

 

Of the ten components of the Curriculum listed below (column 1) choose two where you 

find it easier and more effective to make innovation. For these two, indicate in the 

second column aspects where you can innovate. 

Curriculum 

componentes 

Question Innovations 

Teacher role 

 

 

 

How is the 

teacher 

facilitating their 

learning? 

 

Nowadays the teacher needs to be creative, joyful 

and enthusiastic; he needs skills to engage 

students in learning. We can innovate in the 

following aspects:  

 teachers´training – it can make the 
difference in promoting active 
methodologies and strategies to keep the 
students motivated.  

 promoting good relationships with the 
children at school - it creates a nice 
atmosphere for learning- The teacher sets 
the mood/tone and it´s reflective: if you 
convey happiness and contentment 
students will very probably react positively.   

 working in small groups – it helps 
students to learn and work more 
successfully. 
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 mixed ability students in a class – 
students share ideas and knowledge 

 individualized teaching – each student 
has his own way of learning and needs. 

 collaborative work with other 
teachers – different areas of learning that 
come together to create new learning 
experiences.  

Rationale 

 

 

 

Why are they 

learning? 

 

 

 

 

Society and the world are changing very quickly. 

Students need to deal with problems and be able 

to adapt themselves to a more and more complex 

world. How can we sparkle their inside motivation 

for learning? 

 Finding out students´motivation for learning. 

 Exploring students’ expectations. 

 Helping students define their own goals for the 

future/a project for their life 

 Challenging students. 

 Linking learning to everyday life, their family life, 

relationships and 

experiences – learning is everywhere. 

 Changing attitudes to learning: responsibility 

(recognizing what they are 

learning as important and useful, taking 

responsibility for their own 

learning, acknowledging what the goals of the 

learning program(s) are; understand how these 

goals will be assessed / evaluated; recognising 

whether they are on track to accomplish those 

goals; evaluating their own learning as they go 

along) 

, reflection/metacognition (thinking about their 

thinking helps 

them make greater sense of their life experiences 

and start achieving at 

higher levels, thinking about which abilities are 

strengths and weaknesses; thinking about how 
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you are learning  makes it easier to set goals; 

evaluating their learning strategies, students 

become more self-reliant, flexible, and creative), 

respect (regarding the feelings, wishes, or rights of 

others as well as getting admiration for their 

abilities, qualities, or achievements), resilience 

(improving their capacity to recover quickly from 

difficulties as life is not easy, preparing to be 

independent, critical-thinking, adaptable; 

developing the ability to cope and thrive in the face 

of challenges or adversity; gain the competence 

and understanding to persevere and make 

progress through their mistakes), relationship 

(learning how to live together and get on well with 

others; developing strong, lasting friendships / 

relationships; being able to cooperate with their 

peer group and adults: developing a sense of 

school belonging encouraging students to 

participate cooperatively). 

 

 

 

Penalva do Castelo Group of Schools, Portugal 

 

Of the ten components of the Curriculum listed below (column 1) choose two where you 

find it easier and more effective to make innovation. For these two, indicate in the 

second column aspects where you can innovate. 

Curriculum 

componentes 

Question  Innovations 

 

 

 

Teacher role 

 

 

 

How does 

This component is not the easiest to implement, but in 

my opinion it is the one that most needs innovation. 

The teacher is one of the focal points for change, for 

nothing will change if there is no commitment and 
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the teacher 

adapt to 

change? 

involvement. It is therefore necessary to dignify the 

professional status of teachers in order to be able to 

exercise their skills in implementing the curriculum in 

order to change society. 

Schools should create mechanisms that facilitate 

curriculum development and the construction of their 

own projects, trusting professionals and believing that 

they are the ones who know the best solutions for 

promoting the best learning. 

Top leaders and intermediaries are key in this process in 

order to promote cooperation and collaboration among 

teachers, finding spaces and common times for 

discussion. The best contribution of each teacher 

should be valued and, above all, of listening to the 

educational community, so that educational projects 

are assumed by all and shared. 

 

 

 

Materials and 

resources 

 

 

 

 

 

 

With what 

are they 

learning? 

 

 

 

 

Everything changes very quickly in our lives and the 

school can not remain indifferent to this change. 

Technology has come to modern classrooms and this is 

an irreversible process. With the emergence and 

popularization of smartphones, tablets and other 

equipment with Internet access, the content is no 

longer only in blackboards and in notebooks and books 

as it was in the schools of yesteryear. 

The role of the teacher has also changed. It ceased to 

be the absolute holder of knowledge to become the 

mediator, providing favorable situations for the student 

to operate on knowledge, transforming it into 

knowledge. 

In this context, the current challenges posed to the 

school are enormous, requiring technological resources 

in the classroom, accessible to all students and teachers 

trained to make their management. This is a permanent 

challenge for all of us. 
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I Spoleczne Liceum Ogolnoksztalcace im Unii Europejskiej, 

Poland 

Assessment- How is their learning assessed? 

Formative assessment. 

- It gives meaning to science itself, it can not be an end in itself. 

- Teaches how much effort to put in order to get positive. 

- Monitors progress and leads to championship. 

- He emphasizes what good has come about. 

- Draws attention to errors as elements on which to work and improve them. 

- It gives tips on what to do to go one step further. 

- Teaches you to experience defeats as opportunities for growth and improvement. 

Rationale- Why are they learning? 

"The hike will give you happiness, and not its purpose"-a quote from the film "Peaceful 

Warrior". 

-Learning is an exciting adventure. 

-Learning to know the taste of failure and success. 

-Learning to change: we learn to overcome difficulties, we learn resposibility, we learn 

how to change a failure into success. 

-Gaining the skills and knowledge needed to achieve the stated objectives. 

-We know the joy of cooperation in joint implementation tasks. 

How are we implementing these two components in our school?  

For example, we carry out with our students a program created as part of the Heroic 

Imagination Project (HIP). It is based on the study of one of the greatest social 

psychologists, prof. Philip Zimbardo . 

 

The Mindset Intervention: Replacing Fixed Mindset with Growth Mindset 

Psychology of motivations and achievements - how to replace a permanent 

attitude with a developmental attitude? 

The belief that intelligence or skills are permanent inhibits motivation for learning and 

development. However, the developmental attitude allows you to consciously develop 

abilities and improve your achievements. Learning can become fun and take on new 

challenges even more satisfying. In the Heroic Imagination Project, we teach how to 

shape a development-oriented attitude, we help to overcome limitations and 

misconceptions about ourselves. The developmental attitude develops motivation and 
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perseverance, supports in the constant search for paths of personal development, allows 

to convert defeat into success and build self-esteem. 

 

 

Istituto Omicomprensivo “Ridolfi – Zimarino”, Italy 

Curriculum Components 

In recent years, the teaching of the Italian school has undergone significant changes 

thanks to the impulse of the requests coming from Europe: we are moving from teaching 

focused on contents and on disciplinary knowledge to that based on the concept of 

competence. 

The Italian school is therefore committed to transposing in terms of competence what 

was previously indicated in terms of knowledge and disciplinary skills and also the 

assessment takes into account what are the skills that the student must possess at the 

end of a certain cycle of education and through which tools and teaching methods to 

reach them. 

Recently, Legislative Decree 62 of May 2017 recalls the attention of the Teaching Body on 

the concept of competence and clarifies that the acquisition of civic and citizenship skills 

can be assessed within the historical geographical area and that they contribute to the 

definition of vote of pupil behavior. 

Although Italian teaching is still based on the development of the National Curriculum 

(National Guidelines, Guidelines for High Schools, Technical Institutes and Professional 

Institutions) in which the knowledge that the student must possess the term is reported 

in detail for each experiential or disciplinary area of the class attended, on the other hand 

there is a new protagonism of the teaching body that if adequately supported by the 

leadership of the Headmaster can lead the school to change and innovation. 

Surely the areas on which it is possible to intervene and on which the signs of change are 

more evident are: 

• The role of the teacher 

• Materials and resources 

These two aspects are in fact closely related and mutually influence each other, 

producing positive effects. 

Innovation in the school is certainly linked to the motivation and the need of the teaching 

staff to change their teaching methods. Today the teacher has to face new challenges: 

formal learning, scholastic learning, is increasingly influenced by informal and non-formal 
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learning; in recent years new generations of students have entered the school, the 

"digital natives", that is, children and adolescents who, since birth, have become familiar 

with interactive screens and IT devices connected to the network; the skills that digital 

natives develop from an early age are the sharing, the research, the active construction 

of their knowledge, skills that do not find space in the educational organization of school 

work in which the transmission of knowledge is mainly linked to the frontal lesson . 

To meet the new way of learning of the students, the teacher must necessarily reflect on 

his role and ask himself about which teaching tools and methods to implement to 

facilitate learning. 

To meet these new needs, the Ministry of Education, through the Regional Scholastic 

Offices, is proposing training courses for teachers on the use of new technologies and on 

new teaching methods (cooperative learning, flipped classroom ...); the Teaching Card 

was also introduced for the purchase of books, software, PCs, tablets and for the 

payment of training courses and finally the "bonus bonus" is assigned by the Headmaster 

as a teacher also on the basis of their ability to achieve educational innovation projects. 

Staff training therefore influences teaching and influences learning activities; trained 

teachers stimulate learning through innovative methodologies such as frequent use of 

laboratories, research and laboratory activities, sharing of materials through internet 

connection. 

Even the classrooms in recent years are being transformed: through the National School 

Digital Plan and the PON FESR schools were able to respond to calls for tenders with 

national and European funds for the financing of new technological equipment such as 

LAN-WLAN networks, software, LIM , PC, 3D printers, creative ateliers. The digitally 

enhanced classrooms in which the use of new technologies integrates teaching allows 

both laboratory and group activities as well as individual research and study activities. 

Therefore teacher training and their propensity to get involved and accept new 

challenges, along with the presence of materials and resources contribute to change and 

educational innovation. The role of the Headmaster is therefore strategic because its task 

is to stimulate and motivate teachers to review their teaching methods but also to be 

careful to intercept funding for the purchase of materials and to ensure that these 

energies and resources have a positive impact on the school curriculum and on the 

learning of the students. 

Sátão Group of Schools 
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Our chose the following Curriculum components: 

1. Learning activities 

2. Location 

In the first point, Learning activities, we consider that one can innovate doing the 

following: 

- proposing or preparing more practical activities 

- leaving books at school so that children have opportunities to do other activities in 

non-school time 

- stimulating curiosity 

- Involving the community/family in learning activities 

- promoting teamwork and team learning 

- providing resources and organizing creative tasks 

- increasing peer work 

For the second point, Location, we consider that one can innovate doing the following: 

- Changing the traditional organization (layout) of the classroom, for example, by 

creating "agoras" 

- Make classroom space more welcoming, for example, with green corners and 

laboratories to differentiate time and learning content 

- Decorating school spaces 

- Using all spaces, for example, corridors 

- Use the walls of the schools to place the works of the children / students 

- Involve the children in the construction of their own school material, because as more 

personalized is the  school material as more motivation the students have 

 

 

Confederacion Espanola de Centros de Ensenanza (C.E.C.E.), 

Spain 

Learning activities and Material resources are two aspects of the curriculum in which 

innovation can be more present and effectively approached. 

Learning activities 

How can we innovate regarding the learning activities? First of all, our main focus should 

be the empowerment of motivation in order to improve students’ learning. Motivation is 

generally related to methodology and methodological innovation thus usually leads us to 

a successful learning. For instance, gamification or flipped classroom, which can be part 
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of more complex projects that rather than focus on one subject they embrace different 

areas of knowledge. Learning by playing should also be taken into account when talking 

about methodology due to the positive impact that learning by doing has on students. 

Playing gives you a huge variety of means of expression that makes the learning process 

even more inclusive. Besides, it gives you the opportunity to talk about the different ways 

of reaching the same result, highlighting the point that every way is valid. Technology has 

already been in kids’ lifes and it should also be included in the learning practices. Students 

at home learn how technology is useful in their leisure time, but what about techonology 

as a tool for learning? Nevertheless, teachers need to be aware of the digital 

competences and guide the access of kids to technology. 

Material and resources 

We strongly consider resources and materials used in class as an aspect which needs time 

to stop and think about. Teachers need time enough to prepare motivating material 

which Will be able to be manipulated and used in the learning process. 

Taking into account how technology is taking parto f our students’ daily routines we think 

it is important to introduce these components and technologies in our lessons as tools to 

ease and make the learning process more motivating. 

When creating and designing these materials or resources, teachers may consider 

multiple intelligences. Every student has a different and unique way of learning and 

entrance of the knowledge so all material created must contemplate it. As teachers, we 

have to personalize as maximum as possible the learning process and creating individual, 

motivating and useful material to use in class is the beggining of a valid teaching process. 

 

 

 

The two components of the Curriculum we are now making some innovation are 

 The learning activities 

 The teacher role 

 

Students are working in cooperative groups and we are introducing flipped 

classroom. So that teacher’s role is changing from “the person who gives the knowledge” 

to “the person who facilitate the learning”. 
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Mangualde Group of Schools, Portugal 

Curriculum components 

 The role that the teacher can play in curriculum development and in curricular 

innovation lies in the line that goes from the mere execution to the critical professional, 

depending on the amount of autonomy and the competences attributed. 

 The teacher who "realizes" the curriculum is the one who reformulates it, who 

constructs it continuously; is the one who systematically examines his practice.This 

teacher, at the curricular innovation level, has a wide range of hypotheses: production of 

materials, preparation, implementation and evaluation of curricular projects, introduction 

of regional and local components of the curriculum.The teacher, so understood, must 

“curricularize himself” that is, think about his work in curricular terms. It's not easy. First, 

because a prescriptive curriculum and making the teacher a mere performer is the system 

tendency, although, more (controlled) freedom is given to the teacher with a curricular 

autonomy and flexibility and the profile defined for the student. Second, because, 

traditionally, the teacher’s work is solitary and individualistic, but, as it should be, it is 

becoming more and more, collaborative. 

 At our school cluster, at the moment, we are trying to follow the path of the 

teacher who "realizes" the curriculum. There is increasing evidence that there is a 

concern, on the part of teachers, to harmonize prescribed programs and curricular goals 

with the search for new learning spaces and the use of different and materials and 

resources that are motivating and in accordance with the demands of modern times. 

  

 Today's school should be concerned with what students learn and how they 

learn. In addition to academic learning, emphasis should also be placed on more 

practical, more experimental activities, scrutinizing curiosity, entrepreneurship, resilience 

... That is, there should be a concern not only with what they know (what is important), 

but also with what they can do with what they know. 

 Our school cluster, with a great focus on learning, is a school that seeks to 

ensure that all students acquire a common base of knowledge and that promotes 

different paths of education, adapted to the inclinations and projects of each one. As 

learning can only be achieved by establishing new ways of thinking and working, we seek 

to create new educational environments, new learning spaces that respond to the new 

challenges. The classroom, as a physical space and in a traditional design, with some 

teachers, and in some subjects, has become less important: it has been replaced by other 
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spaces in the school or outside it, in the community. Also, with some teachers, the 

classrooms have a physical design that is being modified depending on the learning 

activities that are taking place and the materials or resources to be used. 

 The use of innovative materials and resources has also been the target of a 

greater preoccupation by the teachers in our school cluster, visible, for example, in the 

use of apps, as in the field of formative assessment. The mobile phone has been a 

resource that, timidly, due to legal constraints, has been used as an important tool in 

several subjects, to fill some limitations in classroom’s access to computers. 

Concluding 

Innovation is linked to autonomy and this implies participation, accountability and 

decision making, a solid teachers training both in terms of the theoretical principles of the 

curriculum, and in the production, selection and use of materials and hence the 

importance that the teacher acquires.  

 

 

4.3. Resources to help innovation 

As participants went to Education Show, at Birmingham, the task they had to do was to 
choose one product (software, apps, etc.) that could be effective to promote innovation 
in the learning in each one school. They were invited to fill the following grid. 

 

 

Branston Junior Academy, United Kingdom 

 

Name  Zumos 

Provider Insight4Life 

Description “In an urgent bid to support child mental health and to break the 

negative cycle of decline in mental wellbeing in England, 

Insight4Life – the company that provides the Zumos Wellbeing 

project, will be delivering Zumos free to every child in England 

from September.” 

 

“Developed with CAMHS, the Zumos Pupil Wellbeing Project is 

groundbreaking and is the only system like it in the UK! We can 

offer preventative methods combined with reactive support 
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resources to offer support to your students as well as gie you the 

power to see activity in a way that can guide future resources and 

combat crisis being reached in your school!” 

[The basic package is free; but more resource and more support 

come at a price.] 

Resource “The Zumos platform is an online resource available 24/7 and can 

be accessed by internet connected devices such as laptops, 

smartphones, tablets and desktop computers.” 

Use An online system of games and support. 

 Interoperability  Yes. It will be another way of supporting children with their mental 

health wellbeing. 

 Usability 

 

We will need training. But it looks fairly simple to use, once we 

have understood the basics. 

However, it is relying on technology working ok! 

Return on 

Investment 

It will be difficult to measure impact. As with all things related to 

improving mental health, the impact can’t be measured in terms 

of test results. Indeed the impact may not be seen until the child 

is much older. 

In terms of impact for staff, it will help that they can find some 

good quality resources, that have been specially designed to 

improve mental wellbeing. 

What is the 

expected effect of 

this innovative 

product in your 

curriculum 

development? 

What should it 

change something? 

 

If we decide to use the system, it will add to the other activities 

that we use to improve mental wellbeing in the school. 
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Canas Group Of School, Portugal 

 

Name  Seppo – game based learning 

Provider Seppo.io 

Description This methodology consists of game-based learning that gives a 

joyful experience and combines teamwork and using students 

skills and knowledge to achieve a common goal. Completing 

tasks, earning points and receiving instant feedback encourage 

the learners to pursue new achievements. 

Resource  

Personal smartphone 

Use Teach with a game, in a fun and easy way. The teacher gives a 

creative exercise /task to the students (it can be about science, 

history, maths, others and includes several). It is a kind of 

pedagogy that combines social learning and versatile ways of 

using mobile technology. It can be used inside or outside the 

classroom; applies to all ages; facilitates building group cohesion; 

can be used for almost anything. 

 

 Interoperability  

(Question: Will the 

new product 

integrate 

seamlessly with 

other products 

already have?) 

We already use many pedagogical approaches / app games of 

web 2.0 like kahoot, Storybird and others, so it in is not completely 

new. But this one can be used out of the classroom and can 

inspire more the students and give them more autonomy. 

 Usability 

(Question: How 

easy is it for school 

staff to use this 

product on a 

day-to-day basis?) 

This product / game must be introduced by the teacher, no other 

school staff is needed. Most of the teachers are used to digital 

approaches nowadays in our school. For example, to write the 

lesson summary and mark the students missing, teachers must 

use computers and informatics applications. About Seppo,  i’m 

sure most of teachers will love it. Otherwise, it’s not compulsory 

that all of school must use it. 
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Return on 

Investment 

(Question: How 

much (time, 

money, resources, 

etc.) will this save, 

and how much will 

this improve 

student success?) 

Well, the goal is not saving money – but it can. For example, 

students can do a work about a specific monuments and visit 

them, in the app, just like if they were on visit schools. In this 

point of view, money can be saved.  

About the cost of the games, it depends if we are talking about 

personal licences or organization licences. In this case, a form 

must be filled. Anyway, sponsored games can be downloaded for 

free. 

 

But the real goal is to improve student success, by inspiring and 

motivating students.  Because it improves problem solving, 

creativity, teamwork, and sharing know-how as an integral part of 

the learning process. 

 

What is the 

expected effect of 

this innovative 

product in your 

curriculum 

development? 

What should it 

change something? 

 

It’s a real facilitator. It envolves almost all things that students 

like:  technology, collaborative / social tasks, game-based, moving 

and can be done out of classroom and this is innovative.  

The teacher can take the students outside to explore in a real 

environment and challenge them to solve problems together. 

Completing tasks, earning points and receiving instant feedback 

encourage the learners to pursue new achievements. At its best, a 

game can affect the players on a deep level, which makes them 

understand the topic better. 

 

Vila Nova de Paiva Group of Schools, Portugal 

 

Name  Twinkl Originals story 

Provider Twinkl Educational Publishing 

Description Book with stories and performed augmented 

Resource Book and APP 

 

Use Motivation for reading and science 
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 Interoperability  

(Question: Will the 

new product 

integrate 

seamlessly with 

other products 

already have?) 

 

 Usability 

(Question: How 

easy is it for school 

staff to use this 

product on a 

day-to-day basis?) 

Having the application installed on the tablet or smartphone, the 

use of the book is very simple and attractive 

Return on 

Investment 

(Question: How 

much (time, 

money, resources, 

etc.) will this save, 

and how much will 

this improve 

student success?) 

This resource implies some investment but can greatly contribute 

to student success 

What is the 

expected effect of 

this innovative 

product in your 

curriculum 

development? 

What should it 

change something? 

 

This product can be used to introduce subjects from different 

disciplines, as well as to initiate and develop reading and 

interpretation in an innovative and attractive way for students. 
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Gemeente ‘s-Hertogenbosch, Primary school 't schrijverke, 

The Netherlands 

 

Name  Miriam Spijkers 

Provider www.Scottie Go 

Description Scottie go ia a cutting-edge game designed to make the key 

concepts in programming available to the youngest students 

Resource  

Pad 

Use  

Children primary school  

 

 Interoperability  

(Question: Will the 

new product 

integrate 

seamlessly with 

other products 

already have?) 

Yes, there are more program materials . When we use this 

program we also learn program in the English language. 

 Usability 

(Question: How 

easy is it for school 

staff to use this 

product on a 

day-to-day basis?) 

It is possible to use this app daily in the program and  

Return on 

Investment 

(Question: How 

much (time, 

money, resources, 

etc.) will this save, 

and how much will 

this improve 

student success?) 

The costs wil be acceptable, it can be used in all groups. They 

share program materials. 

http://www.scottie/
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What is the 

expected effect of 

this innovative 

product in your 

curriculum 

development? 

What should it 

change something? 

 

it contributes to the 21st skills 

 

 

 

 

Nelas Group of School, Portugal 

 

Name  School Radio Station 

Provider SchoolRadio 

Description Advanced radio studio in a portable format ideal for sharing 

between sites or schools in a cluster. 

 

Resource School Radio supplies hardware, software and services to 

commercial and community radio stations. It provides everything 

from initial setup through the broadcast platform and the 

resources we need to sustain and build a station. This includes 

some core equipment in order to run, such as:  

 Broadcast mixing desk. 

 Computer playout system (to play music and record content). 

 Microphones. 

 Speakers & Headphones. 

 A 'mic live' light. 

 A transmission method. 

School Radio packages include all the equipment needed to 

launch a radio station plus they all include onsite installation, 

http://www.schoolradio.com/products
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onsite training and at least a years support to get the station up 

and running. 

The Sr2 Package is installed from 6,499 pounds + VAT.  

Use This School Radio system can be used either by teachers and 

students in several different ways- Internet radio, speakers 

around the school, interactive whiteboards in the classrooms, 

access via mobile devices (iPads etc), short term FM broadcasts to 

the whole town. 

 Interoperability  

(Question: Will the 

new product 

integrate 

seamlessly with 

other products 

already have?) 

There is already a mixer in the students’ room in two schools of 

our cluster, however in this case the radio equipment is quite 

different to sound recording equipment. But there is a lot of 

technology we can reuse. iPads or other tablets make great 

portable recorders and installing audio editing software (like 

Audacy) on a PC makes it possible to make content for the School 

Radio station throughout the school.  

This kind of portable package would be easy to take to different 

schools of the cluster, for example every two months, so that 

more students can benefit from this equipment. 

 Usability 

(Question: How 

easy is it for school 

staff to use this 

product on a 

day-to-day basis?) 

These School Radio systems have been designed to be fun, 

intuitive and simple for presenters of all ages. Occasionally if we 

need some help, there is a full range of written and video 

resources covering all the aspects of this School Radio system 

including quick guides, mixer tutorial videos, Myriad tutorial 

videos, product documentation and other general helpful 

documents or user guide available on the website 

www.schoolradio.com 

Lots of ideas can be used on this school radio station: music, 

special interest shows, live events, interviews, revision aids, talk 

shows, current affairs, debates, science and technology shows, 

local interest, community events, arts and culture, school sports 

commentary, sports shows, book reviews, maths quiz, history 

Live, news, drama… 

School Radio also provides a great platform for students to 

http://www.schoolradio.com/quick-guides
http://www.schoolradio.com/mixer-tutorial-videos
http://www.schoolradio.com/myriad-software-tutorial-videos
http://www.schoolradio.com/myriad-software-tutorial-videos
http://www.schoolradio.com/product-documentation
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showcase and share their work. If a student writes a good poem 

or story, they can be recorded (either at the station or in the 

classroom on an iPad, etc) and broadcast it on the School Radio 

station. 

Return on 

Investment 

(Question: How 

much (time, 

money, resources, 

etc.) will this save, 

and how much will 

this improve 

student success?) 

Many of these programming elements are supported by Premium 

Resource Kits to help teachers make engaging, exciting and fun 

programming. These PRK will also inspire students and help 

teachers to develop content that not only covers many aspects of 

radio but also relates directly to goals and statutory requirements 

of the National Curriculum (adaptable to Essential Apprenticeships 

in Portugal). Teachers can login to schoolradio.com for a full list of 

premium resources. Each premium resource kit includes skill 

summaries, references to the National Curriculum (adaptable to 

Portugal), examples and frameworks, industry tips, technical 

pointers and much more. 

School radio will improve student sucess as they build confidence 

and self esteem, improve speaking and listening skills, learn to 

write creative scripts and copy, conduct research into a range of 

topics, work as a team, understand the value of communication. 

 

What is the 

expected effect of 

this innovative 

product in your 

curriculum 

development? 

What should it 

change? 

 

A creative innovative school enhances curriculum to stimulate 

students that are eager to learn new and exciting ways of 

communication. With this creative, engaging and exciting medium 

students are allowed to express their views, engage in lively 

debates and explore their creativity whilst simultaneously 

developing their speaking and listening skills, building confidence 

and raising literacy standards.  

Besides discussing their ideas, this platform allows students 

showcase their work and interact with the school and the local 

community as they wish. Whether it is music shows, current 

affairs programs, history revisited, debates, coverage of events or 

radio drama, School Radio provides a unique accessible and 

engaging medium which not only builds self-esteem for the 

presenters but also helps to enhance the community atmosphere 

within the school. 

As a conclusion, there are many benefits for the curriculum 
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development:  

 Improved inclusion for pupils and staff providing a cross 

school communications platform. 

 Better engagement between teachers and students. 

 Aid teachers in achieving a majority of the National 

Curriculum Standards. 

 Engage students that struggle with more traditional forms of 

demonstrated learning. 

 Develop a school community. 

 Improve links with our wider community and around the 

world. 

 Showcase the talents of our pupils. 

 

 

 

 

Penalva do Castelo Group of Schools, Portugal 

 

Name  Seppo platform 

 

Provider 

Siltavuorenpenger 7 

FI-00170 Helsinki, Finland 

 

Description Seppo is an online platform that combines gamification, 

social learning, digital storytelling and physical movement. 

It is a globally used and awarded innovation built on world 

class Finnish pedagogy. Seppo can be used for any school 

subject at any school levels. 

 

Resource Mobile technology 

 

Use Seppo is an online programme for creating educational 

games. It can be used on all levels from pre-school to 

university. Seppo can be used for any school subject at any 

school levels. 
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 Interoperability  

(Question: Will the new 

product integrate 

seamlessly with other 

products already have?) 

The new product integrates easily into our practices since 

we have enough tablets to work with multiple groups of 

students. 

 Usability 

(Question: How easy is it 

for school staff to use this 

product on a day-to-day 

basis?) 

It is not difficult to use this tool on a day to day basis since 

there are programs already designed to be used. From 

these we can advance to the construction of our own 

games. 

Return on Investment 

(Question: How much 

(time, money, resources, 

etc.) will this save, and 

how much will this 

improve student 

success?) 

 

There is no need for a large material investment since we 

have enough mobile technology. 

The gains can be great, because in addition to making 

learning more enriching we will develop in students other 

skills. 

What is the expected 

effect of this innovative 

product in your 

curriculum development? 

What should it change 

something? 

 

Gamification helps engage students and make learning 

more efficient. The magic of games creates a reality where 

new rules apply: students can try and fail in a safe 

environment. Teamwork and playing with roles helps build 

empathy and develop emotional skills. 

Mobile technology in learning reinforces skills of digital 

storytelling. Seppo enables students to bring the modern 

tools and practices from their private life to formal learning. 

This empowers them and gives their learning experience a 

personal feel. 

 

 

Sátão Group of Schools, Portugal 

 

Name  Phonic Books 

Provider Phonic Books Ltd – www.phonicbooks.co.uk 

Description It is a good tool for learning to read in English. Besides the ibook 

available free online, there is a collection of stories adapted to 

each age to get to know the reading and writing of phonemes. 
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Resource Several books 

 

Use In learning/teaching English in basic schools. 

 

 

 Interoperability  

(Question: Will the 

new product 

integrate 

seamlessly with 

other products 

already have?) 

It is a great tool that can also be used to learn phonemes in 

Portuguese through comparative teaching (bilingual teaching) 

 Usability 

(Question: How 

easy is it for school 

staff to use this 

product on a 

day-to-day basis?) 

Given the simplicity of the materials used, even a teacher who 

does not speak English can learn together with his students. The 

publisher also provides synthesis tables with the phonemes. 

Return on 

Investment 

(Question: How 

much (time, 

money, resources, 

etc.) will this save, 

and how much will 

this improve 

student success?) 

Books are not expensive. The cost is, on average, 3 euros per 

book. The "Beginner Readers" collection, containing 12 books, 

costs approximately 36 Euros. The entire collection sits at 72 

Euros. It is a low investment that is worthwhile, because the 

return in terms of learning success is guaranteed, due to the 

simplicity and the systematicity of the learn materials. 

What is the 

expected effect of 

this innovative 

product in your 

curriculum 

development? 

What should it 

change something? 

Ensure an effective learning of the English language from the first 

years of school is my first goal. 
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Mangualde Group of Schools, Portugal 

 

Name  Make Our Book 

Provider Make Our Book lda 

Description Make Our Book is a straightforward online book publishing service 

for schools to achieve their ICT and communication goals, and can 

even raise money 

Resource  

This online book publishing service is an important resource for 

the school as it inspires students to become published authors, 

thus promoting a taste for writing and reading 

Use This resource can easily be used in a transversal way: at the level 

of the native language (Portuguese), of the foreign languages and 

in the different areas of knowledge 

 

 Interoperability  

(Question: Will the 

new product 

integrate 

seamlessly with 

other products 

already have?) 

 

It will be easy to articulate this product with others that teachers 

and students already use at school. 

 Usability 

(Question: How 

easy is it for school 

staff to use this 

product on a 

day-to-day basis?) 

 

Is easy for teachers to use, since it does not require much 

computer skills. The application is easy to use. 

Return on 

Investment 

The return on investment is more evident in pupils' motivation and 

learning in reading and especially in writing than in material 
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(Question: How 

much (time, 

money, resources, 

etc.) will this save, 

and how much will 

this improve 

student success?) 

 

aspects. 

 

This resource will facilitate the materialization of the writing 

activities produced by the students. 

What is the 

expected effect of 

this innovative 

product in your 

curriculum 

development? 

What should it 

change something? 

 

The skills of reading and writing are structuring and transversal; 

however, it is found that, more and more, students are less 

predisposed to writing, especially the creative, and some 

difficulties in interpreting more elaborate texts, because their 

investment in reading is reduced. 

With this tool and with the digital skills that students have, there is 

the possibility of transforming a student reader and with little 

appetite for writing in an author student who learns to enjoy 

reading, writing, regardless of whether he is using his mother 

tongue or not to use a more or less formal register. 

Make Our Book would allow a different diffusion of the works done 

by the students (and also by the teachers), would allow their use 

as another resource present, for example, in the classroom or in 

the library ... 
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5. Conclusion, Ana Mouraz 

This e-book is the result of the work done during the third year of the Managing for @ 

School of Success (M@SS) project and concentrates on the subject of Curriculum 

Management. 

It is the product of a training project which has teachers and school leaders as active 

elements in training and aims to reach other teachers, school managers and other agents 

with responsibilities in the educational process.  This perspective fulfils the objectives of 

the project itself, which aims to work with school leaders on subjects that contribute to 

school development, sustainability, quality and pupil achievement. 

This publication presents some examples of reflections made in team or individual work, 

demonstrating the diversity of tasks, as well as the experiences promoted by the different 

educational systems, with a view to connecting theory and practice, always challenging 

everyone to reflect permanently. The work included in the e-book represents the diversity 

of the team, their management experiences, showing the diversity of the institutions and 

countries involved, with different experiences as curriculum decision-makers. 

Curriculum management, the general theme of the e-book, allows identification of what 

is being done and what needs to be improved. In truth, it provides schools with an 

opportunity to learn about, discuss and absorb different concepts of the curriculum, 

especially the levels of work required. It gives educational decision-makers elements of 

support in their decisions. It supplies school users with elements giving them a clearer 

reading of teaching establishments’ quality and differentiation of pedagogical and 

curricular organisation, guiding choices and interventions. 

Managing the curriculum implies defining priorities and making choices that fall within 

schools’ objectives and give meaning to their projects, with the aim of improving pupils’ 

learning. Setting out from an inclusive look at curriculum management as a structural 

activity of the School, central to reflection are the challenges headteachers face as 

curriculum decision-makers, together with the management, assessment, supervision 

and leadership practices inherent to curriculum management.  

 

The concepts, topics and ideas developed by the partners concerning curriculum 

management are evident in their work and individual and group presentations. The 

“Overview on National Curricula” is the observation by each partner country of the map of 

curricular organisation, to find the typology of curricular organisation, for each “Key 
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Stage”. The part entitled “Mind the Gap/Overcome the Gap” reflects the awareness of the 

imbalance between Planned Curriculum, Implemented Curriculum and Experienced 

Curriculum, in order to identify practices that reduce that imbalance and find effective 

ways to improve pupils’ school success.  Finally, the third part of the e-book, “Curriculum 

Innovation” reviews a number of key ideas, indicators and evidence inherent to the 

process of innovating in curriculum management. 

 

Understanding schools, in how they organise and manage the curriculum, their 

pedagogical, organisational and assessment practices and their main concerns was a 

permanent process of analysis and reflection. The intention was to identify the 

educational policies and perspectives and tendencies in curricular management in each 

partner country. 

The main characteristics of the curricular organisation process in schools in the countries 

in the project became known; the models, concepts, degrees of autonomy as curriculum 

decision-makers, the practices used, levels of participation and the implementation 

process. 

There was identification of strategies used in each participant school to improve 

educational quality, promote improved results and provide a global quality response in 

the educational work. Training the pupil from an inclusive perspective, the Competences 

of the 21st Century, necessary for the citizen of 2031, are developed. 

Through this comparative exercise, each one can identify the strengths, weaknesses, 

opportunities and threats regarding the process of curriculum decision-making.  

Other topics were touched on, glanced at or put on the waiting list for future reflection on 

the curriculum. Among them are (1) the voice and contribution of pupils, (2) the 

reformation in the curriculum caused by ICT, (3) differentiated and formative ways of 

assessment,(4) identification of the most relevant indicators for curricular monitoring or 

(5) definition of areas where studying the impact of curricular changes can be interesting 

for educational action.   

The peer network created by the M@SS project remains as an intangible legacy of all 

those who participated in it.  

 

 


