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Managing for @ School of Success

MIND THE GAP / OVERCOME THE GAP

Goals:
e Become aware of the gaps between Planned Curriculum, Implemented
Curriculum and Experienced Curriculum.
o Identify practices or guidelines that reduce gaps.
e Find effective ways to improve students’ achievement.
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Canas de Senhorim Group of Schools
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- This project started in 2016/2017 and its aims are to increase the students’
performances in Mathematics and Portuguese. The students within this project
are 5% graders.

- The students are divided in three different groups. The division is based on
the marks they achieve on those two subjects during the school year before.

- The group’s constitution changes when the students’ marks improve or
decrease.

Gr.1 (Best) 4
/

Gr.1 (Worse)

TurmaV - “ Success+”’ Project

€ )

Class V

(special class)

Teacher 4
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TurmaV - “ Success+”’ Project

different from their own, for a period of

ti

n “Class V” the teacher works with a group of‘students that have a similar

(o)
rformance in each subject and that come from three different classes.

e

Moment 1
for instance, beqginning of school year,

Sjuspnys
150g)

Class V

(special class -
Best students)

Teacher 4

Each group attends aclass (Class
me that has been defined by ‘the teachers at the beginning of the school year.

erasmus“% - Erasmus+
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Moment 2
(few weeks later)

Class V

(special class -
Worst students)

Teacher 4

| 4
e TurmaV (“+ success’’ project @
/

The National Curriculum is planned according the students needs
and implemented in order to improve the students’ performances.

Different kind of mathematical /Portuguese tasks are proposed to students:
exercises and problems of different nature and degree of complexity are
implemented using, whenever is suitable, technology to allow students, for
instance, to develop a dynamic view how Geometry contents are approached.

This differentiation aims to develop high skills on students’ mathematical
knowledge.

The studentsinvolved in this project are evaluated periodically. Their
evaluation is based onithe marks they get in tests and their performance in
class — the quality of their work“isifmeasured” in a scale from 1 to 5 (being 1
the lowest grade and 5 the highest onej.

Managing for @ School of Success sgorci acioral o7
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TurmaV (“+ success’ project)

The ideal and formal Curriculum is National in Portugal.
In order to work with it in the classroom, teachers have weekly meetings to
adjust the Curriculum to the students’ needs and difficulties.

During these weekly meetings, teachers adapt the contents and choose the
strategies that are most suitable to the groups of students they are working with.

This approach aims to adjust the formal to the perceived Curriculum in order
to make it operational in the classroom for the students.

The experienced Curriculum by students is not universal. Their families and
school backgrounds determines the way they see and understand the knowledge that
School gives them. Different students have different ways of understanding the contents
they are taught. Therefore, different solving strategies are implemented in the classroom.
Most of the tasks proposed by the teachers can be solved using more than one way of
doing it.

The learned curriculuifiean be detectable when teachers evaluate their
students’ performances. The marks students“get while answering questions in the
classroom or when they answer the questions in their writien tests may be considered
evidences of the learned curriculum

TurmaV (“+ success” project)

At the end of the first year of the project (2016/17), the students improved their
marks when compared with the ones of the previous school year.

Teachers made some adjustments to the project in order to make it
more effective for the students — the changes made in the groups that attend
Class V

This project does not include students with Special Needs. These
students have different paths and evaluation methods. They attend their
classes all the school yearwith their teachers and have classes with Special
Needed Teachers, according to theirneeds and difficulties.

Managing for @ School of Success sgéncanacnal
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TurmaV (“+ success’ project

a) The ideas that the curriculum authors use when they make the curriculum
can not be the ones that the teachers read in it. The interpriation will depend on
their own ideas about what the curriculum should be.

Gaps between the planned and the implemented curriculum

Gaps between the planned and the learned curriculum

a) Students will interpret the planned curriculum considering their previous
experiences, the importance they give to school or to the subjects they attend.
They will also can be influenced by the way society looks at school.

The gaps always-exist because different people interpret the same words
in different ways. We canmmef.expect that two different readers get the
same exact message from what (lréysggad. In school the same happens
with the curriculum.

The background of the students and teachers will alwWays detérmine the
planned and the learned curriculum.

Managing for @ School of Success sgenciaracional S,
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Branston Junior Academy — United Kingdom
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d which letters, when a
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| Have you ever gazed up into the sky on a clear, dark night? Have you ever looked at the
thousands and thousands of twinkling stars shimmering from miles away and wondered
| what they actually were? This writing will answer some of these questions,and many |

| more as well. 1
e—
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Year 6 SATs Criteria

il whose work does not evidence one, or more than one, of the
nts relating to handwritingcan be awarded the ‘working towar
standard’ or ‘working at the expected standard’, but cann
sreater depth within the expected standard’.

I ‘working at greater depth within the expected sta
g meet all of the statements relating to hant

Managing for @ School of Success agéncia nacional
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Handwriting
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Branston Junior Academy- Handwriting Scheme of Work

There are four key types of joins:

1. Diagonaljoins to letters withoutascenderse.g. ai, ar, un
2. Diagonaljoins to letters with ascenderse.g. ab, ul, it

3. Horizontal joins to letters without ascenders e.g. ou, vi, wi
4. Horizontal joins to letters with ascenders e.g. ol, wh, ot

~_Planning key:
Tortoise Lettersstay down low)

Managing for @ School of Success sqenca nacicna
erasmu % - Erasmus+
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Year 3/4

Tortoise Letters
Stay down low

a,c.e,i,
m,n,o

Managing for @ School of Success sqenca nacicna %
erasmus<y (25 Erasmus+

16



4

COUFOor

What do our teachers think about
handwriting?

Lrltlng ability impacts on writing assessment level. | feel
is is given such a high priority and penalises a child whe
'ers yet they have many other strengths ir

— Class Teacher

Managing for @ School of Success agenciaracona
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What do our children think abo

handwriting?

like that we are using draft books in English, you can concentrate o
ing else right and then take your time to write it up in your neatest
entation.

handwriting
/ | find writing

Managing for @ School of Success agenciaracona %
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PORTUGUESA
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Alternative Curricular
Courses

Projeto Erasmus +
Managing for @ school of success
Jo&o Adelino Matias Lopes dos Santos

Agrupamento de Escolas de Vila Nova de Paiva

Aims of the alternative curricular course:

Managing for @ School of Success agencia racional %.%.‘A
erasmus Bl ocus+
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Target students:

Organizational conditions:
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Organization of the curriculum

General Training Complementary
(FG) Training (FC)

* Porfuguese . Mul_’ridisciplinory
* Mathematics project(s) and / or
* English groups of related

* Physical education sURjecs

Management of the
" Curriculum

The curricular organization is made around agglutinating
subjects using methodologies, namely the project work
methodology

The definition of methodologies and differentiated
activities to be developed in the classroom values the
practical and experimental knowledge

The organization of school hours should focus on broader
blocks of practical and experimental work, avoiding
subjects fragmentation throughout the day and week

The components of the Complementary Training are
organized according to the characteristics and interests of
the students

Managing for @ School of Success agencia racional 7.
erasmus%‘g Bl ocus+
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Curriculum components

Portuguese
Mathematics
‘English

General Training

Physical Education

= Social Sciences and
5 Hutticriti.

1 Physical And Natural
g Sciences

(3]

o ICT

£

£

g

=

PCA of 3 cycles (8th grade)

Weekly
hours

4

4
S
2

Conclusions:

Managing for @ School of Success
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Organization of the curriculum: 8™ grade PCA # 8™ grade

Curriculum components

PonUgUese
atic:

.E;hg.
Spanish/French

Natural Sciences
Physical chemisiry
ICT
Visual Education
Theater / technological education
Physical Education

‘Catholic religious and moral
education

agéncia nacional

erasmus
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8th grade
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Gemeente 's-Hertogenbosch - The Netherlands

0

DEFENITION

Participation in the society and her institutions,

and affinity with currentsin the Dutch culture.

In addition it reflects the Europeal and international dimension.
Also cognitive skills are developed, like using sources, comparing and managing the
perspectives of governance, culture and philosophy .
Attitudes that return are

respect for diversity and generally accepted norms,

values and concern and care for the environment.

Managing for @ School of Success e“ra§ﬁ‘1us<§‘g>
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CITIZENSHIP IN PRIMARY SCHOOLS

In the (new) core goals for primary education (age 4 to 12) the concept
citenship returns a number of times.

In these core goals a connection is made between (Dutch) language
education and a successful participation in society and the importance
of the social function of language.

Also included as a core goal is the English language. This in connection
with the increasing internationalization and following European
guidelines.

Schools are also allowed to experiment with more European
languages.These language aspects are, however, related to
citizenship,but fall outside the essence of active citizenship and social
integration.

ORIENTATION ON YOURSELF AND THE WORLD

- dealing with other people
- problem solving

- philosophical issues

Managing for @ School of Success sgoncin cona
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SPECIFIC CORE GOALS

1. The students learn main issues of Dutch and European

state apparatus and the role of the citizen in this.

2 Students learn to behave in respect of generally accepted
norms and values.

3. The students learn main issues about spiritual and it effects occuring occurring

in the Dutch multicultural society. They learn to respect differences of opinion.

SPECIFICAL CORE GOALS (2)

4. The students learn to deal carefully with the environment .
5, The students learn to compare the spatial design of their own environment
to those in environments elsewhere, at home or abroad, from different
perspectives : governance, culture and philosophy of life. In any case, attention will
be paid to two Member States of the European Union and to
two countries joined in 2004, the United States of America and a country in Asia,
Africa or South America.
6. The students learn to use simple historical sources as present in our cultural heritage’.
7. The students learn about the important historical persons and events from Dutch

history and learn, through exemples, to connect them with the world.

Managing for @ School of Success sgenciaracioral 7
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. citizens
human™ curnculum
*= thinking

Law on secondary education :

» Says students are growing
up in a pluralist society

* Aims at promoting active
citizenship and social
inclusion

» Says students have to have
knowledge of different
backgrounds and cultures
of peers

i S l S agéncia nacional < -
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The law is followed by the social
contract to the school (curriculum)

* Individual development
(wide development of
talents)

* Preparation for social
participation (active
participation in society)

* Preparation for further
education

* Preparation for labour
market participation

o R o

geaccepteerd voelt binnen en buiten school!

Meld je aan bij het GSA-team!
Heb je goede ideeén of wil je gewoon even iets kwijt,
je kunt ons altijd mailen!
ledereen is welkom!

r meer info over GSA: www. traightaliance.nl i

Requirement of reliability

* Formulating vision and
goals of citizenship

* Draw up a plan of action
for realizing in the
curriculum of the school

* Accountability in the
school guide and school
plan

* Supervision of
enforcement by the
Inspection of education

Managing for @ School of Success

27
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Sint-Janslyceum

* The school as an institution has three
commands
1. The transfer of knowledge and skills
2. The forms of young people
3. Equipping for citizenship

Ambitious learning culture

* We encourage a growth-
oriented learning culture, o
with attention for 21 century {i{
skills. '

* We strive to improve our
results based on a critical
and investigative attitude in
both students and staff

i S l S agéncia nacional < -
Managing for @ School of Success erasmus% - ST
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Visitto “Camp Vught”

Positive and safe learning environment

We offer an educational
environment with clear
independent young
adults with creativity and
perseverance

Who know what they
stand for;

Who dare to show
themselves and that may
well reflect on their
strong and weaker
aspects.

Managing for @ School of Success
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Sustainable and humane society

* We involve our students in school life, the
Dutch society and the International society.
We're showing them positive dealing with
diversity, so that no one is left out.

Professional and learning
organization

* We offer a stimulating work environment to
expert and proactive employees who,
together with others, continue to develop
throughout their career

Managing for @ School of Success sotrcaracena 7
erasmusB‘g - Erasmus+
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Democracy and its rules

Student Council and Panel
School Participation Council
Model European Parliament

Managing for @ School of Success sgorci acioral o7
erasmus% - Erasmus+
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Goal

Making citizenship a living part of all subjects
A sustainable part of the whole school community

Managing for @ School of Success sgorci acioral o7
erasmus% - Erasmus+
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| Spoleczne Liceum Ogolnoksztalcace im Unii Europejskiej w
Zamosciu — Poland

THE SYSTEM OF EDUCATION
AND CORE CURRICULUM
IN POLAND

-iErasr.rlus+iI

The education system in Poland has the
following specific features:

¢ public school sector dominates over private,

¢ includes a system of external examinations carried out at the end of
primary as well as of secondary school,

e grants teachers a unique professional position regulated by the
Teacher’s Charter, pertaining to their employment, salaries and
promotion,

e combines centralized educational policy and governance (the
Minister of National Education and the Minister of Science and Higher
Education) and decentralized administration of educational
institutions (local government authorities).

iErasrlnus+iI
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Characteristics of Polish School System
Compulsory education

Full-time compulsory education lasts 10 years (after reform — 9 years) and comprises:

¢ the last year of pre-school education,

» followed by 6 (or 8 after reform) years of primary school and 3 years of lower secondary
school (Lower secondary schools (gimnazja) will be gradually phased out, with the last
classes completing this education in school year 2018/2019)

Kindergarten (Przedszkole) 1 year 5%
Primary school .
(Szkota podstawowa) Gyears 6-12
Lower secondary school 3 years 12-15%%

(Gimnazjum)

* since2011r.
** or 7-13 for those starting primary school at the age of 7 (2014/2015 or earlier)
**% or 13-16 for those starting primary school at the age of 7 (2014/2015 or earlier

]
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Non-compulsory general and vocational

education
Type of school Term Age of pupils
| d hool -

genera u?per secondary schoo Sy 16-19 (15-18)
liceum ogolnoksztatcqgce
technical upper secondary
school — technikum A¥edns IGR0S 1)
basic vocational school -
zasadnicza szkota zawodowa Ayears 1619515

t- d -terti
post-secondary non-tertiary 12 5yeits 19-21 (18-20)

school - szkota policealna

Fr—

Managing for @ School of Success
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Characteristics of Polish School System
Reform 2017

The Polish education system is facing significant changes that began in the school year
2016/2017, when the mandatory school age was raised from 6 to 7 years, reversing the
reformsintroducedin 2009.

From September 2017, primary school education was extended from 6 to 8 years. There will be
an external examination after primary school.

Learning in general secondary schools (licea ogdlnoksztafcgce) will last 4 instead of 3 years.
Upper secondary technical schools will have a 5-year curriculum, instead of 4 years.

Changes will also be applied to basic vocational education schools, which will be replaced by
vocational education schools (szkoty branzowe) at level 1

]

=Erasmus+
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Polish School System — Core data

* The school year comprises around 180 days, from September to June, and is
divided into two semesters.

* The compulsory subjects are in general spread over five weekdays.

* The legislation defines the standards for the number of pupils in a class for
grades 1-3 of primary school only, where it is recommended that the
number should not exceed 25.

* |f this number is exceeded an additional teacher is engaged. The main
criterion for class composition is age.

* At the first educational stage (grades 1-3), the curricula for integrated
teaching apply and one teacher is responsible for all subjects with the
exception of foreign language teaching (specialist teachers).

* For the second stage of primary school and for secondary school, there are
curricula for separate subjects and each subject is taught by a specialist

teacher.
iErasmus+iI
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Polish School System - Primary School -
Core corriculum

* Core curricula for compulsory teaching are the same for all pupils and are
developed at the central level by experts appointed by the Ministry of National
Education.

* Teachers may choose textbooks from the list approved by the Ministry.

* They also decide on teaching and assessment methods and may introduce
innovative teaching methods.

* Moreover, teachers can choose alternative teaching programms or, based on core
curricula, develop their own.

* Any curricula chosen, have to be submitted to the school head for approval

]

=Erasmus+
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Primary School — Core corriculum -
Assesment

* The assessment of the knowledge and skills of pupils throughout the school year remains
at the discretion of teachers

* Assessmentis carried out on the basis of regular written and oral tests.

* The results obtained at the end of each semester must be approved by the teachers’
council of each school.

* Pupils who obtain unsatisfactory results can repeat a year if the teachers’ council so
decides.

The external pupil assessment: the 6" (or 8t") -grade test — organized at the end of primary

school:
* a general, compulsory external test based on the core curriculum, with the selection
function,

* completion of the test enables pupils to start education in the secondary school,
e it provides pupils, parents and schools with information on the level of pupils’

achievements.
iErasmus+iI
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Polish School System — Secondary
School — Core corriculum

* In secondary schools each subject has its own curriculum based on
the core curricula for general education for all types of school.

» Subjects can be taught at basic and advanced (extended) level and
pupils choose 2-4 subjects which they follow with a view to taking
the Matura examination.

* Teachers are free to choose textbooks from the list approved by the
Ministry of National Education and they can also decide on teaching
and assessment methods, and may introduce innovative teaching
methods.

* Moreover, teachers can choose alternative curricula or — based on
core curricula — develop their own.

ny curricula chosen have to be submitted to the school head for

4 2 =Erasmus+
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Secondary School — Core corriculum
Assesment

* Assessmentarrangements at this level of education are similar to those in
compulsory education.

* A pupil is promoted to the next grade if they have received at least “acceptable”
marks for all compulsory subjects at the end of the school year. In the case of one
"unsatisfactory" mark, a pupil can take a subject examination.

* If not successful, he or she has to repeat the grade. In the case of one
"unsatisfactory" mark during the full educational cycle, conditional promotionis
possible subject to the consent of the teachers’ council.

* Once the educational stage is completed, secondary schools carry out
final/matriculation examinations and pupils receive relevant certificates.

iErasmus+iI
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Activity: MIND THE GAP / OVERCOME THE GAP

Tasks:

1 - Select as an example a project of your school within the scope of the curriculum
management that has been or is being implemented. The example can be a project
from a class, a course or a subject.

2 - Identify, in your example, the gaps between the Planned Curriculum, the
Implemented Curriculum and the Experienced Curriculum, taking into account the
scheme:

(in the development of the
curriculum it is always necessary Representations

to take into account the
representations of the different

agents) Planned o Ideal (purposes and priorities)

« Formal (in documents)

Implemented « Perceived (by teachers)

Operational (in action)

Experienced « Experienced (by students)
e Learned (by students)

|

-IErasrhus+i
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Managing for @ School of Success
Project N2 2015-1-PT01-KA201-013059

Zespo6t Szkoét Spotecznych
im. Unii Europejskiejin Zamos¢

Maths core curriculum implementation in
grades |-l of our junior high school

Managing for @ School of Success sgenciaracioral 7
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Planning:

» The core curriculum for junior high school
(set by the Ministry of Education) defines our
goals

» The Ministry of Education determines the
number of lessons a week to teach a
particular subject and reach a particular goal

» The school principal may slightly increase
this number in justified cases

iErasmus+iI
4
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Planning:

» To reach the core curriculum goals we need

a well-prepared subject curriculum,
accopmanied by a set of textbooks and
teaching aids

» The school curriculum must be approved by
the Ministry of Education

--IErasr‘nus+iI

Managing for @ School of Success sgorci acioral o7
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Planning:

» The school curriculum includes:

~the contents division into particular lessons,
v results plan,

v subject assessment scheme,

~ evaluation and tests

The school principal monitors the
implementation of the curriculum.

With a well-selected school curriculum
we can achieve our goals.

iErasmus+i

» The teacher's job is to organise the learning
process so that all the students in the class
gain the knowledge and skills with
satisfactory results (determined by the core
curriculum for particular educational stages)

--IErasr‘nus+iI

Managing for @ School of Success sgorci acioral o7
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Implementation:

» The teacher must get to know the students, their
strengths and weaknesses, limitations and
special needs.

» The teacher’s tasks include:

v selecting the methods and forms of work
appropriate for the given class,

v activating students,

v rigllrlar assessment of the gained knowledge and
skills,

v organising additional activities for students who
have not gained satisfactory knowledge

v~ monitoring students’ individual work

iErasmus+iI

Experience (of students)

\)‘\\\ EUROPG‘/&

_ @

) 2 Q
92 H902. ot

Pupils:
» sometimes they work really hard
» they often do not work enough at home

» they sometimes do not know how to learn
effectively

» sometimes they do not concentrate in lessons
» they experience failures

» they take up challenges and make effort again
» they make up excuses for laziness

14

they question their knowledge and whether it is
worth learning

» they gain new knowledge and skills

--IErasmus+iI

i l agéncia nacional < >
Managing for @ School of Success erasmus% - ST
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Assessment suggestions and methods
for verifying students’ achievements:

\)‘\\\ EU Rohsu"

8, 2 s
2.1992. Lo

» Each school has its main internal assessment
scheme (the assessment schemes for
particular subjects need to follow it)

» Assessment should not only be based on
specific knowledge

» Support for students’ interests, team work
skills and engagement is essential

iErasmus+iI

following activities:
» written assignments (to check the knowledge)
» short written tests (to check systematic work)
» speaking (ability to express oneself)
» group work (teamwork, social aspect)

--IErasr‘nus+iI

Managing for @ School of Success sgorci acioral o7
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Assessment suggestions and methods
for verifying students’ achievements

\)‘\\\ EUROPQ/&

» homework (obligatory) DS

» participation in competitions (activeness and
involvement)

» activeness in lessons

» educational projects

» preparation of teaching aids

To ensure reliable evaluation all the above
issues should be taken into consideration.

iErasmus+iI

Assessment suggestions and methods
for verifying students’ achievemepts

\ ROps.v
&

(2 2
\S
92 1992. ©

» The junior high school final exam results
reflect the ultimate effectiveness of our core
curriculum implementation.

» The final exam tasks are to meet an average
student’s abilities. However, 100% result is
not a common situation.

» We strive for our students’ high performance,

being in accordance with their individual

abilities.

--IErasr‘nus+iI

Managing for @ School of Success sgorci acioral o7
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Assessment suggestions and methods
for verifying students’ achievements

9‘\ EUROAth :
It is important to make sure that the ; ; OT
students do not fall behind with their =S8 \TZ#

work. What can ensure this?

> regular subject diagnosis (twice or three times a year)
»observation questionnaires
»regular assessment (allowing for help when necessary)

»additional classes (to catch up with the subject material)
»individual work with a student experiencing problems
»cooperation with parents

»promoting development attitude

[—
-IErasmus+i

[
-IErasmus+i

Managing for @ School of Success sgenciaracional S,
erasmus% [EE] Erasmus+
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SEMI-ANUAL REGIME
/TH YEAR

AN "OUTLAW" EXPERIENCE

WHY IS IT AN “OUTLAW” EXPERIENCE?

e At the beginning the legal support of the experience
was only referred to two subjects (“Technological
Education” and “Information and Communication

Technologies”- ICT)

WHERE DO WE STAND?

. The law on autonomy and management of
schools recognizes the director's autonomy to
manage the curriculum, although it makes this
autonomy dependent on an annual governmental
dispatch of the school year organization...

Managing for @ School of Success soenciaracional
er%ﬁm.&!§2‘g - Erasmus+
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1. PLANNED (FUNDAMENTALS OF THE OPTION)

* The 7th year has 14 annual subjects (National Curricular
Matrix)

*In 2016/2017 schools were proposed to build a plan to
promote school success

* One of our “Measures for Promoting School Success”:
Introducing the biannual regime in some curriculum subjects

* Approved in Pedagogical Council and in General Council (with
difficulties!!!)

!

Doubts and Debate

GOALS

Reorganize the time distribution of some subjects in
the 7th year in order to reduce the number of subjects
per semester (from 14 to 11)

Allow semester subjects more time with students

Help students focus more on the study each semester

Promote the development of new teaching and
evaluation methodologies

Managing for @ School of Success esrasmuggf
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2.IMPLEMENTED

5 CLASSES / GROUPS

DISCIPLINES IN EXCHANGE: HISTORY + GEOGRAPHY; NATURAL SCIENCES + PHYSICS
AND CHEMISTRY; TECHNOLOGICAL EDUCATION OR MUSIC + ICT

1 EXTRA SUPPORT TIME FOR THE IMPLEMENTATION OF THE SEMESTER REGIME

MEETING OF THE ADVISORY COUNCILS FOR THE LINKING OF PROGRAMMED
CONTENTS

1 MEETING IN THE MIDDLE OF THE SEMESTER FOR MONITORING
1 MEETING AT THE END OF THE SEMESTER FOR EVALUATION

MONITORING THE EXPERIENCE BY A TEACHER COORDINATING THE MEASURE (with
surveys — parents, students and teachers; collecting meeting board data and
curricular groups involved)

PARENTS WERE ALWAYS INFORMED

3. EXPERIENCED (AT THIS TIME)

There were no
(Student survey responses) retentions

Increased study intensity in semester
subjects

Time elapses more quickly

Less books to bring to school
Difficulty in acquiring study rhythm
Deeper relationship with teachers

Easier to clarify questions in a timely
manner

Managing for @ School of Success sgenciacional 53
er%ﬁm.&!§% - Erasmus+
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POSSIBLE GAPS between knowl

- mechanically memorizing or
knowledge in the everyday life

- understanding deeply or only superficially a
theme

- theoretical and distant approach or the
experiential approach of the thematic contents.

HOW CAN WE BRIDGE THE GAP
BETWEEN FORMAL AND EXPERIENTIAL
CURRICULA?

Promoting articulation between the
curriculum of the different subjects

Promoting collaborative work among
teachers of the same subject

Defining tests for some

subjects

common

Modifying traditional teaching and

assessment methodologies

Placing students as co-decision-makers
in'the teaching-learning processes

integrating

THE GAPS - REGARDLESS

OF THE STRATEGIES

* It is an illusion to think that the
planned curriculum is the curriculum
implemented

Each teacher felt and implemented
the experience according to their
sensitivity and even with their
personal selection on how to
approach to curriculum themes

Students learn a part of this
curriculum also in accordance with
own background, abilities,

their
aptitudes and sensitivity

Os (en)cantos de Inés

Managing for @ School of Success sgenciacional 53
er@_ﬁm&!?W o [——
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* The Portuguese government
created law that allows the schools
to choose new ways of organizing
the curriculum, where is inserted
the possibility of the bi-annual
regime.

Managing for @ School of Success sgsnciaraconal S/
er%ﬁm.&!,,sy - Erasmus+
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Istituto Omicomprensivo "Ridolfi- Zimarino" — Italy

Planned Curriculum
Implemented Curriculum ed
Experienced Curriculum

@ Training Event Italy Nov 2017 H
7 Erasmus+

Managing for @ School of Success agencia racional 7.
erasmus%‘g Bl ocus+
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The reference framework for school
curriculum design is:

The National Curriculum vith the eight european skills

The Ministry's national

The goals are acommon
guidelines setcommon reference for all teachers,

goals for all schools atthe they are compulsoryandall

end of primary school, schools are committed. Each

secondary school. school order contributesto
the achievement of the final
goals

Indicazioni nazionali per il curricolo 2012
for @ School of ;
Managing for @ School of Success s0tnc raccns % _
erasmus Erasmus+
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DPR 275/1999

Extracurricular project - Didactic planning

“educational institutions, in respect of the freedom of
education, the freedom of choice for the families and the
general aims of the system, shall implement the national
objectives in training courses "..........

Outcomes of the RAV

low level in relation to basic
skills: Italian and maths

variability between classes

and classes
didactic design still focused ‘gs
on the program and
knowledge
Managing for @ School of Success §Fé§ﬁius%' _ £ 4
rasmus
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question of the territory: depopulation

to ensure the same opportunities as the

city, the school is open all day
PON FSE “PER LA SCUOLA COMPETENZE ED AMBIENTIDI APPRENDIMENTO™

lnt r\enhp r il i Primo Ciclo
ia; sport; gioco di i 9 h di classe
i poco didattico A passo di strada
did: r 0 Mi oriento ¢ non mi perdo

3 Temra
e, scrittura creativa; teatro ColtivAste
delle dibase PragM: 1
Potenzi dell e competenze dibase Pnghﬂ.\u c@2
e ico degli i del Ciclo
a5 06 000NN
Rodamentydekaprpoiazend residats

Ilracconto della mia terra

question of the territory: training

Incidenza giovani 15-29 anni che non studiano e non

tevorss to ensure occupation: basic

“T skill encreasing and link from

= school to local economy

40 +4

= & 209

20

10

1991 2001 2011
Managing for @ School of Success agénciaracional
erasmus _ Erasmus+
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question of the territory: defence of the

identity and memory

the students of the media
) | school tourist guides for a

A" Giornate FAI .;{JEE\2

@ VO ERE i the curriculum a lot of

~ | space for studying your

own territory

“Omnicomprensivo”

It is the problem and an opportunity

e problem:to much big organization and to much methodological
difference from 1° cicle and 2° cicle

e Opportunity: this kind of organization ensures continuity and sharing .
The primary level give the attention to inclusion; the secondary level give
scientific Knowledge

Managing for @ School of Success agencia racional %.%.‘A
erasmus Bl ocus+
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profile emerging from the Matrix Swot Evaluation

Strengms

Punti di Forza

Wea knesses

Punti Deboli

Threats

Minacce

Opportunities
Opportunita

Strenghts (punti di forza) Weaknees (debolezze)

agreement on the need to reviewthe
traditional didactic A part of the teachers, Only focusesthe

teachingon the programs and not onthe

agreementon the need to share more skills

curriculumand evaluation
Some studentsare notinvolved

in primary school good professional skills ) . )
agreement on the need of training Difficulties for cultural formationto

change. Project remains on paper
a territory that offers many opportunities

passive use of the book

Managing for @ School of Success agencia racional 7.
erasmus%‘g Bl ocus+
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Opportunities (opportunita) Threats (rischi)

reflecton theirown practices; notinvolving a part of the teachers
sharingeducational goals didactic documentation experiencedas a
building positive personal dynamics bureaucratic practice

predisposition of spaces andtools for the self-evaluationseen asa control
teachingand methodological sharing persistence of a high fragmentation of

Three-year PTOF with clear identification of discipline
the responsibilities of each subject

investmentin training

sharedneed to connecttraining to daily

practice

WORK PHASES for the realization of a vertical skills
curriculum

Training - open question

what is a skill?

what is the relationship between knowledge and skills?

what is the relationship between European key skills and disciplinary skills?
how do you teach for problem situations?

how do you evaluate a skills?

Managing for @ School of Success agencia racional %.%.‘A
erasmus Bl ocus+
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identifies the goals to be reached at
the end of the school of
kindergarden, middle school,
secondary school

2 disciplinary departments

identify the learning objectives for
each school year linked to the goals;
the competency profiles declined at
the initial, intermediate, intermediate,
final level; common evaluation tests;
promotes monitoring activities on the
actual application of the Curriculum

Managing for @ School of Success —— %ﬁ‘
erasmus Bl ocus+
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3 Teachers of each class

transform general learning objectives
into specific goals by linking them to
content; defines a timeline; defines the
activitiesrelated to each objective;
defines the evaluation test; defines the
tools to establish the level achieved
for each objectives to check the
achievement of each objective;

http://www.omnicomprensivoridolfizimarino.gov.it/

Managing for @ School of Success agencia racional 7.
erasmus%‘g Bl ocus+
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-Mind the Gap -
Overcome the gap

Representations of the curriculum
« Ideal (proposes and priorities)
Planned » Formal (in documents)

« Perceived (by teachers)
Implemented + Operational (in action)

« Experienced (by students)
Expertenced + Learned (by students)

Managing for @ School of Success sgencia acional %
erasmus - Erasmus+
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systemlaw 1
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N N2 o 8’ To increase the quality of teaching practice and collaborative work
g To develop the information, scientific, technological .. literacies
: j To diversify educational offerings for inclusion
gizzﬁagf Z To promote training and innovation
Education o)
[ o]
REPORTS ; MEANS
O 7A. LEADERSHIPS 8. MANAGEMENT
5 Intermediate and pedagogical Human resources
OPINIONS =

supervision Physical resources
Financial resources

Planned curriculum — FORMAL: documents in 2017

)

Foreignlanguages

History

Portuguese Gibpraphy

oy 0 M

Competences

g

ESSENCIAL
APPRENTICE
SHIPS

Arts:

Visual Education
Musical Education

Sciences:

Biology
Physics
Chemistry

Managing for @ School of Success §Fé§ﬁius‘%‘%
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Implemented - perceived by teachers

O

0 DAC- Partial combination of subjects - NSciences + PhyChem; PhyChem+Engl (7th grade);

1. Curricular options:

0 Development of practical or e)éperimental work using class split - Port + Maths - 5th and 7th
grade or Port + Engl. (8th grade)

01 Redistribution of hours of the basic curricular matrices, promoting interdisciplinary project
work times, sharing schedules between different disciplines. (Chemistry + English)

11 Organization of the subjects on a semiannual basis ( ICT and Citizenship and Development)

oI Creation of space or working time subjects for the develogment of local curriculum, among
others, with interdisciplinary contribution — Health and Physical Activity.

Managing for @ School of Success
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Implemented - perceived by teachers
2. Organizational options: 7
« Distribution of teachers’duties (?):
- creation of pedagogical teams
- scheduling of regular meetings for curricular articulation work — once a week
- time in the schedule of teachers to work with students (LAB)
- creation of pedagogical pairs between teachers of different subjects —

- temporary constitution of groups of students according to their performance
(1t and 2™ year)

Implemented - perceived by teachers
O
3. Project Coordination: -

- Deputy Director

- Grade coordinator

4. Production of guidelines for the development of work at the level of the
class council

5. Plan to follow up and monitor the PAFC in the School

- Pedagogical Council

6. Articulation and coherence between the options taken in the context of
the PAFC and the measures implemented to promote school success

- Deepening the PNPSE measures

- Creation of new measures / with convergent objectives

Managing for @ School of Success sgenciacional 53
er%ﬁm.&!§% - Erasmus+
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SCHEDULE - 5th grade
| Mondmy | Tuesdry | Wednesday

08:30-09:20 Mathematics Mathematics CiDes/ICT Technological Ed English
09:30-10:20 Mathematics Mathematics Musical Ed. Technological Ed English
10:35-11:25 HGP Portuguese Musical Ed. Maths /Port Portuguese
11:30- 12:20 Physical Ed. Portuguese HGP Port /Maths Portuguese
12:25-13:15 Physical Ed. Nat. Sciences English Nat. Sciences
13:20-14:10 Religion
14:20-15:10 Visual Ed. PROG_ROB Physical Ed.
15:15-16:05 Visual Ed. LAB1 L.HGP LAB2 M _NSc VE
16:15-17:05 LAB1_L.HGP LAB2 M _NSc VE

Mathematics-Nat. Sciences The same teacher

Portuguese+Hystory The same teacher
CiDes- September—January + Evaluation/ ICT- February-June + Evaluation
LAB1_L.HGP Portuguese+English+HGP (4 teachers atthe same time workwith groups of students previously defined)
LAB2 M _NSc_VE Mathematics+Natural Science + Visual Education (4 teachers atthe same time work with groups of students previouslydefined)

SCHEDULE - 7th grade

08:30-09:20
00:30-10:20
10:35-11:25
11:30- 12:20
12:25-13:15
13:20-14:10
14:20-15:10
15:15-16:05
16:15-17:05

History Physics-Chemistry Visual Ed. Natural Science French

History Physics-Chemistry Visual Ed. Natural Science French

French A/English B Physical Ed. Portuguese Maths

Physical Ed. Portuguese English ¢

English
Maths
| CiDes/ICT | Maths Portuguese

Religion Geography
Visual Education Geography

French - September - January/ English - February-June
Theclassis splitted into two groups.
CiDes- September—January + Evaluation/ ICT-February-June + Evaluation

Geo- September-January/ Hist-February-June
One week - Science Teacher / Second week — Physical Education Teacher
Both teachers at thesame time in the classroom

||

Managing for @ School of Success
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IMPLEMENTED - Operational (in action)
- Teacher@erception

Weekly MEETINGS + curriculumis no longer limited to the
didactic dimension, to be read as an
open system that regulates and self-
es in mterdependence with
;'ﬁer

« therecognition that daily and
rofessional challenges and demands
ead to an mterdlsclp linary use of

« itis possible that common competences
of transversal nature are developed
from the work that takes place in the
different subjects

+ the teacher has so much content “to
dump” that he can not make
pedagogical dlfferentmtlon nowitis
about meeting specific needs,
promoting group work and dlver51fymg
strategiesin the classroom

Curriculum articulation — 5th grade

PN
Activities Articulation §
subjects

Essential apprenticeships /learning
Reading: read aloud, silent and autonomous; reading texts with narrative and Extensive reading: the Forest + the Bronze CN/Mat/TIC/EF
expository characteristics, associated with playful, aesthetic and informative Boy + The Magic Life of Sementinha
purposes; distinguish in the characteristic texts of the encyclopedia entry, the Interview Text production (emails)
interview, the commercial, the news and the formal letter in several supports Expositive text (encyclopedia text -

(structuring, purpose); - Literary education: interpreting the text according to the  researchon fauna and flora species + EM
literary genre; - Writing: planning writing through the registration of ideas and their soils) Song - liries

‘hierarchization;

- To develop literacy, understanding simplified texts of extensive reading with Digital Book (James ...) / Extensive ING/TIC/EM

familiar vocabulary (R4.6), reading phrases and small texts aloud (R3.1-2). - Use reading Quiz Songtext Audio Recording
technological literacy to communicate and access knowledge in context: Biography John Nash; Ana Filipa Silva
communicate with others on a local, national and international scale using Martins

technological applications for production and online communication (SI 5.1-3)

| £ 1100 - Identify and locate the geometric elements of the terrestrial sphere in a cartographic Orientation Map Contact CISE
and network; - To describe and represent in maps the main characteristics of physical (Interpretation Center of Serrada Estrela) CN (solos) + EF
geography (relief, climate, hydrography and vegetation) in Portugal and in the - - (For the preparation of the trip to Serra
Iberian Peninsula, using different visual variables (colors and symbols); - Mobilize da Estrela - see final product)
concepts: location, rose-points, points cardinal and collateral, compass, landscape,
landscape sketch, itinerary
Solve problems involving the organization and processing of data in varied family OTD from CN questionnaires
contexts and use statistical measures (fashion and breadth) to interpret and make Musical symbols / fractions Mat/CN/Port/EM
decisions.

Geography

Managing for @ School of Success agéncia nacional
érasmusz’ _ Erasmus+
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Rational numbers (NO7). . Universe. - How the knowledge of the Universe became

Algebraic Expressions (ALG7) o possible. - Big Bang theory, galaxies and galaxy clusters.
(68}

Function definition

Operations with numeric functions (FSS7).

(1) - The stars and their evolution. - The celestial sphere and
Sequences and successions (FSS7). (3) Algebraic the orientation by the stars.
equations (ALG?) CF(9) -Models of the Universe: geocentric and heliocentric
Greek Alphabet (GM7) n‘odels. . .
Geometrical figures (GM7) . Distances in the Universe.
Geometrical i It e d) (GM7) Distances in the Solar System and Astronomical Unit. -
P ;nne ]jsc e :lle_ slari % - (GM Distances beyond the Solar System and light-year. B. Solar
L:Z _e ; AEAERES agTIs) AL e System 1. Astros of the Solar System. - Solar System: its origin

e () L A e e R o e

G

. D. Materials 1. Constitution of the material world. - Different
classifications of materials 2. Substances and mixtures of
substances. - Substances and mixtures of substances. -
Solutions.

. 3.Physical and chemical properties of materials. (1)
.- Physical states and changes of state.

- Density or density of a substance.
- The importance of water for life on Earth.

IMPLEMENTED - Operational (in action)

O

+ Analysing Sts’ Profile GOALS in the classroom
and Essential -
Apprenticeships i

« Planning the project (s) Iachieion: Development of
- Class Curricular Plan Bigher towel okl

L. Collaborative

o Tramu(llg - work o Development of
methodologiesand differentiation; o
strategies

* Defining classroom plan o dnesy Curriculum
(s) - lesson execution + interdisciplinarity; et
observation+reflexion

Reinforce the formative dimension of the evaluation (replacing the focus on the
classification dimension) and the diversification of evaluation istruments.

Managing for @ School of Success —— '
érasmus s _ Erasmus+
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IMPLEMENTED - Operational (in action)
- Meeting teachers’ perception
EXPERIENCED by students
Managing for @ School of Success sgencia aciona % -
erasmus Erasmus+
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LEARNED by students

ETERO AR
ko el §

Information

Language and and Crtical thinking technical and Interpersonnal
texts communicaion | and creative Reasoning and technological relashionships
inking problem solving knowledge

Diagnostic , Formative , Sumative evaluation ; National External evaluation,
International tests; School environment ; Contests, Public Presentations; Community

actions; University; Labour market

Authonomy Welfare, health # Acsthetic and Consciousness
= 5

and personal ; artistic and command
development environment sensitivity of the body.

LEARNED by students

Y A Y
_ N Science+ Physics Chemistry

Indicators Rate of students with sucess
Students earning 4/5 level
Sts’ achievement in assessment tests (monitoring tests)
Sts’ management in experiments/Science proficiency
Student self-reported engagement
Teacher observations or ratings of student engagement

Descriptors Sts work effectively as a member of a team.
Sts can apply/recognize the principles of science in a daily situation.
Sts have effective communication skills.
Sts can explain a natural or chemical change (presentations)

Academic results v Effectiveness of learning

Managing for @ School of Success —— '
érasmus s _ Erasmus+
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IMPLEMENTED — how it is perceived by teachers

School success is measured not only by the
transition / approval rate but also by the
ability to mobilize knowledge in society..

Coming together is a beginning,
staying together is progress,

and working together is success.
. ;

The mind that opens itself to a new idea will
never go back to its original size.

Albert Einstein

Managing for @ School of Success soenciaracional
er%ﬁm.&!§2‘g - Erasmus+
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Confederacion Espanola de Centros de Ensenanza Asociacion

C.E.C.E. —Spain
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Representations
Planned

ldeal:
ve and develop communication in a second

Implemented

Perceived
Continuous teaching fraining
Enthusiasm for the language

Managing for @ School of Success agencia racional %.%.‘A
erasmus Bl ocus+
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Experienced
Experienced
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MIND THE GAP / OVERCOME THE GAP
Goals:
* Become aware of the gaps between Planned Curriculum, Implemented Curriculum
and Experienced Curriculum.
e |dentify practices or guidelines that reduce gaps.
* Find effective ways to improve students’ achievement.

Tasks:

1 — Select as an example a project of your school within the scope of the curriculum
management that has been or is being implemented. The example can be a project from
a class, a course or a subject.

2 — Identify, in your example, the gaps between the Planned Curriculum, the
Implemented Curriculum and the Experienced Curriculum.

PROJECT DESCRIPTION

The most visible gap is in our knowledge of curriculum and pedagogical issues as they
arise in relation to multi-year sequences of study. While there is considerable knowledge
of curriculum and pedagogy at the course or individual unit of study level, there is very
little properly conceptualised, empirically informed knowledge about student learning
(and teaching).

The project we have chosen is our Science Project.

We have programmed from 1:. to 6. level of the science subject, which is supposed to
be an enjoyable learning experience. It is based on the 5E’s teaching and learning model
and takes into account the multiple intelligences theory.

The 5E’s teaching and learning is a constructivist model (developed by Bybee the 1997)
that help students to develop investigations skills and an understanding of the nature of
science. It includes 5 phases; Engage, Explore, Explain, Elaborate and Evaluate.

We strongly based our project on the multiple intelligences theory (created by Gardner
the 1983) which also supports the constructivist learning. It is a theory that defends that
there are eight ways to learn something, each one related to one intelligence (linguistic,
logical mathematical, musical, bodily kinaesthetic, visual special, intrapersonal,
interpersonal and naturalist). Because the lessons that we have planned are varied, we
will try to arrive to all the intelligences in every topic, in order to make the kids learn in
a meaningful way.

In this subject, we are going to strengthen the English language. English will be the
working language in science, so the teachers will use only English and will try to
strengthen the production among the students with meaningful and motivating
activities.

In conclusion, science subject will take the best from the 5E’s model and from the

multiple intelligences theory to make of the science learning a motivating activity with
encourages the English learning in a meaningful context.
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PLANEED CURRICULUM

Ideal: Purposes and priorities

-Engage (session 1): This phase has the purpose of engaging the children with a
motivating question about a topic, to speak about what they know about it and make
connections with past learning experiences. In this case the teacher will introduce the
science topic through a video that shows all contents they will learn during the different
lessons. After watching the video students and teacher will discuss about the most
important features of the topic and also about what they are expected and what they
want to learn.

-Explore (session 2): In this phase students try to find an answer to their question. They
have the opportunity to get directly involved with phenomena and materials, to
experiment. The teacher acts as a facilitator, providing materials and guiding the
students’ focus.

-Explain (session 3): In this stage learners communicate what they have learned, with
the help and guide of the teacher if it is necessary. The significant aspect of this phase is
that explanation follows experience.

We are going to use this stage to remind and stress the main vocabulary of the topic.
-Elaborate (session 4): In this session, the group check what they have learnt about the
topic, do connections and finally create a mind map with the most relevant aspects of
the topic.

-Evaluate (session 5): Students will do a test to check their knowledge about the topic.
Evaluation is an important phase not only for the students, but for the teachers too,
because it is an opportunity to see if the learning has taken place.

Even so, teachers will evaluate the kids during all the lessons, not only in the final one.

Formal (in documents)

Attached document 1: Topic charts for years
Attached document 2: Sample of programmation of one topic semester
Attached document 3: Evaluation of the project

Creating a “creative” curriculum

A creative curriculum is one that incorporates big ideas, varied and engaging activities,
and a sense of continuity as a way to stimulate students, teachers, and even families.
Making the knowledge, skills and concepts become innovation, enthusiasm and
individuality is often quite complicated to avoid curricular gaps.

In case of our science project and its gaps, we tried to focus on big concepts and ideas.

For example, working on a science curriculum about plants and how they grow. It's
important for students to learn the stages of photosynthesis. Depending on their age
range, you may want students to memorize things such as what a plant needs to survive,
or even different types of plants, or plant reproduction. But our project isn’t really about
that. Our project plan or curriculum is one that is oriented toward what is conceptually
important. Take a few minutes to jot down what concepts about plants you think might
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be important to the age group you work with. Some examples of big ideas might be
things like:

¢ Plants have things they need in order to survive.
o Different plants grow in different places, and this happens for a reason.
e There are different categories of plants.

Once you have pinpointed three to five big, abstract ideas that outline your curriculum,
you will be better prepared to get creative with specific activities.

IMPLEMENTED CURRICULUM

Perceived (by teachers)

Teachers usually develop a hard and important work to implement the curriculum
contents and objectives in their classes, specially when they are strongly concerned
about the importance of adding other resources or objectives that the curriculum does
not talk about.

The curriculum considers different aspects which at the moment of operating in daily
lessons teachers have to change and a gap is created:

o Diversity in class: The school curriculum establishes that education must be
inclusive and answer to each student’s needs. Education must guarantee a
balance of the diversity and the progress.

Teachers have to take into account all students’ needs in all the activities planned and
sometimes it makes advance students not to progress on their proper level and
sometimes to slow down the general class rhythm.

¢ Timetable distribution: Most of times, the hours that the curriculum indicates or
marks for each subject does not consider other important areas or contents that
each teacher thinks are important to work. F.e:
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Horari deducaci6 primaria  \tinims  Minims  Minims  Minims e Globals
c ™M €S etapa  giopgls  etapa
Llengua catalana i literatura | 140 140 140 420 | — 420
Llengua castellana i literatura | 140 140 140 420 | — 420
Estructures linguistiques comunes | 105 10 10 245 = 245
Llengua estrangera | 70 105 140 315 105 420
Coneixement del medi natural, | 140 175 140 455 175 630
social | cultural ‘
Educacio artistica | 70 105 70 245 280 525
Educacio fisica [ 105 70 70 245 140 385
gt | _ | — | % | % | - | =
Matematiques | A5 175 175 525 | 140 665
Religio (voluntaria) | 108 105 105 3/ | — 315
Esbarjo [ 175 175 55 | — 525
Lliure disposicié ‘ | 665 665
Total minims 1225 | 1260 | 1260 | 3745 | |
Total disposicié [ | 1505
Total hores lectives 5.250

This chart represents the timetable the curriculum estahlishes. In Catalonia, due to the
center autonomy we can add sometime to work on other aspects, but in other Spanish
communities, what about working other aspects such as emational education, Science
in English, reading comprehension...?

Distinguish general vS measurable

Because of this belief of our responsibility as teachers in students’ achievement it is
impartant to focus on creating measurable learning ohjectives as opposed to general
learning ohjectives. | want to be able to measure a student's perfarmance or their
understanding of the topic, in order to measure our overall success.

Operational {in action) related to our Science project

In aur school we have decided to spend this free hours of autonomy to create a Science
project which aimsto wark Science concepts using English as a vehicular language. The
ideaisthat students experiment and manipulate at the sametime that they learn.

Science curriculum estahlishes some features that create an important gap at the
moment of operating with the subject:

‘It is irnportant to strengthen the direct knowledge of the reality and grant a privilege of
the evidences identification which confirm or create questions about the ideas”

“Evaluation has to be directed exclusively to the students knowledge improvement”
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“Students have to participate actively in group work, having a responsible and caring
attitude; being able to argue and to respect others’ ideas and opinions”

EXPERIENCED CURRICULUM

Experienced (by students)

We strongly opine that the experience that students have and keep from the curriculum
is the most important thing in the teaching and learning process.

On our way of teaching and considering the curriculum we take into account some
important items to make this experience absolutely useful and lasting:

e Students role in learning process: Students self- centered methodology where
curriculum is presented whole to part, with an emphasis on big concepts. The curricular
activities rely heavily on primary sources of data and manipulative materials and
students questions are listened and highly valued.

e Teachers role in learning process: Teachers are basically guides and mediators;
intermediaries between the students and the knowledge. They develop interactive
roles and the assesment they do considers observation and participation; viewing
students as “thinkers” of the world which work in group.

e Distinguish satisfaction and dissatisfaction of students: We think it is important
to keep students motivated and satisfied through learning.

e Be able to change whenever necessary
Learned (by students
To make sure that students have achieved the objectives we have proposed without any
learning gap is one of the most difficult tasks we have as teachers.

Obviously, in the “trip” of creating, developing and evaluating, some concepts are left
behind. In this part is when we realize exactly which gaps have been forgoten.

educagio ¢ formagho

76




Attached documents:

ANNEX 1: TOPICS FOR SCIENCE YEAR 2015-2016
ANNEX 2: 6TH GRADERS MINDMAPS

ANNEX 3: SESSIONS EVALUATION
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st 2nd 3rd 4th 5th 6th
Plants Plants Plants Plants Web of life
(Parts and (What does it (Parts and cycle, (Parts and cycle, (Food chains, changing States of matter
cycle, seeds) need to survive) | seeds) seeds) environments and {Solid, liquids, gas and matter
evolution) changes)
| | S I changes | Seasonal changes Mixing and making
changes changes {Using materials, mixtures Lights
and new materials) (How do we see, shandows)
Animals and Animals and Animals and Animals and Space Forces
t t I humans (Solar system, days and (moving surfaces, gravity and
nights, reality and fiction) magnets and simple
machines)
Healthy life Healthy life Humans and Humans and Growing and changing
Healthy life Healthy life {Life cycles and Earth
reproduction) (Rocks and soil)
Materials Materials Materials and Materials and their
their properties properties
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Session 1: Session 2: Session 3: Session 4: Session 5:
Topic yp Mind Map Evaluation
Date: Date: Date: Date: Date:
Valoration: Valoration: Valoration: Valoration: Valoration:

We watched a video and a
time lapse about how the
plants feed and live, The
students were motivated
and we speak about plants
topic.

I gave one plant for the
class, and they should take
care. They were super
motivated but unfortunately

another teacher decided to

We take some dajsses and

some colorant. We put the
flowers in a jar with the
colorant. The objective was
tint the petals.

Unfortunately the

experiment wasn’t works.

On halloween we did
another experiment using a

bottle, soda and one

We spent more days that we
expected. Because we miss
one lesson. They wrote
down on their notebooks
the vocabulary. We mix the
explanation with draws.
The most difficult part to
understood for them was
the pollination and the
plants reproduction. For this
reason we watched two

videos which explained and

We did the mind map
together, because it was
the first time that they did
t. It was simple and easy
to understand. Then, they
represented the mind map
n groups.

Some groups dedicated
time to made a good work,

aut not everybody.

They did an a,b,c test. At
the first ime they felt
unconfident, but the 90%

of the class past the test.

plant out the plant. balloon. They enjoyed a lot. | represented these concepts.
1st TERM EVALUATION 5th GRADERS
TOPIC 1: Web of life (Food chains, changing envi and evolution)
Session 1: Session 2: Session 3: Session 4: Session 5:
Topic p p Vocabulary presentation Mind Map Evaluation
Date: 22nd September Date: 25th September Date: 6th October Date: 13th October Date: 20th October
27 th October
Valoration: Valoration: Valoration: Valoration:
Students watched a video The experimentation was to Very good. A little bit boring | Instead of doing a Mind Valoration:
about weblife and we talked | create their own foodchain but important and necessary. | Map we represent a The evaluation session has
about it in the class. So nice. | with plastic glasses and summary using power been changed by an English
represent it with the group. So point presentation. lesson due to management
amazing but too much of the class.
preparation for so little
explanation.
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COUEFOr
Penalva do Castelo Group of Schools

Rosa Maria Carvalho Figueiredo

We all care about our children. They are the future
of Europe. Every child in Europe has the right to:

Education

Health

Security Every child should

®
i

have the opportunity
to be educated in a
health promoting

school

i S l S agéncia nacional < -
Managing for @ School of Success erasmus% - ST

81



S

‘o

oo,

COUFOor

HEALTH EDUCATION
PROJECT - PLANNED

CURRICULUM

Health education is about providing
children and young people knowledge,
attitudes and values that help them make
choices that are appropriate to their
health, physical, social and mental well-

being.

THEMATIC AREAS

Mental Health and
Violence Prevention

Managing for @ School of Success
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Additive and
Dependency
Behaviors

Affections and
Education for
Sexuality
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THE CURRICULUM

FOOD EDUCATION

HEALTHY FOOD WEEK

= SUpervision of meals
Information sessions with
health technicians
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Annual Activity Plan
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HEALTHY FOOD WEEK

Students make show cookings with healthy food
R gt
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erasmus‘%‘g Bl ocus+

83



HEALTHY FOOD WEEK

Students are involved in making healthy foods

§ 1950 PAALINENTASAQ SAURAVEL

:

Healthy eating games are produced -
Inicio

vocé comeu
muito

Ana Julia e Melissa 3°ano B

SUPERVISION OF MEALS

The menus are prepared by nutritionists

Children are encouraged to eat healthy food

But the results are not always as expected

Managing for @ School of Success aginci rackra 7,
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EXPECTED RESULTS

The results do not depend exclusively on the
curriculum implemented and experienced, it is
necessary to combine other factors.

Managing for @ School of Success agencia racional 7.
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Vasto, November 2017

The TurmaMais (Plus Class)

Managing for @ School of Success —— 7.
erasmus‘%‘g Bl ocus+

86



HISTORY

The TurmaMais project was born in a secondary school
with 3rd cycle (a secondary school with both lower and
upper secondary education), in the academic year
2002/08, in order to reduce the high rates of failure in the
3rd cycle.

Its experimental application was directed to all 7th year
classes, by authorization of the Regional Directorate of
Education.

It was subject to external monitoring by the Department
of Pedagogy and Education of the University of Evora.

HISTORY

The results achieved have made it a natfional benchmark
for combating school failure.

The Ministry of Education integrated it info the More
School Success Program, launched between May and
June 2009.

That same year, it was disseminated in 67 schools, at
national level.

Managing for @ School of Success —— %’\
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Operating Logic

The TurmaMais Project is based on three

pillars:

* the type of support for students;
* the organization of schedules;
* the management of the curriculum.

Type of support for students

» Fvery student is invited to leave his original class for a
short period of time (six fo seven weeks) to join, in
previously selected groups, the Plus Class.

®» The groups are set up by the Class Councils, based on
the students’ similar interests and performances.

» The Plus Class is an exira class (an empty class with no
students allocated to it at the beginning of the school
year) that serves as a turntable between the other
classes of origin.

Managing for @ School of Success aginci rackra 7,
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Schedule organization

» The schedule of the three classes, in the subjects
intervened, is split between them.

Example: at the same time, class A - PT; class B - Math; Plus Class -
English

- » The teachers’ schedules of the subjects intervened have
one or two common planning times a week.

» The Plus class schedule only contemplates the subjects
intervened.

Curriculum management

» The management of the curriculum is facilitated by the fact that
the teacher in the class of origin is the same as the teacher in the
Plus Class.

» The contents to be taught in the Plus Class are exactly the same as
in the classes of origin and in the same period of time.

» |t is up to the teachers to choose the most suitable methodologies
and work proposals for each group based on its specificities.

Managing for @ School of Success sgenciaracional S,
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Curriculum management

» The Class Council assumes itself as a frue educational team
able to identify and propose solutions for:

v the students' learning problems;
v The difficulties arising from differentiated teaching practices;

v the increase of flexible teaching and leamning spaces and
moments.

The TurmaMais Project

Agrupamento de Escolas de Mangualde
(A vertical school cluster)

—T
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The project lasted for three years.

ESFA - Results

ESFA 2008/2009 - 7° Ano
Classificagdes no 3° Periodo

Considering the results obtained in 2008/2009, in the 7th and 9th years, and our journey
in the last years, we presented an application to integrate the group of schools that
would participate in the first phase of dissemination of the project at a national level.

It was the school's decision to apply for only two 7th year classes.
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ESFA - Results
[ ESFA 2008/2009 -9° Ano
Classificagdes no 3° Periodo
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The subjects with less satisfactory results were
selected: Portuguese, Mathematics, English and
Physicochemistry.

The same subject, for example, Portuguese, was

taught by the same teacher in the three classes
(those of origin and the Plus class).

Goals were confractualized per year, per class
and per student.

Monitoring by the project coordinator.

There was a need to meet the goals to remain on
the project.

After the second year, the project was extended
to the 2nd cycle (5th year).

The distribution of the classes to three different
teachers was tested.

In recent years, we have worked on both
modalities.
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The third year, we stopped having the credit
hours, allocated by the Ministry of Education, to
implement the Plus class.

We no longer had an extra class, inifially empty,
where homogeneous groups, based on the
students performance, remained for a certain
period of time.

We began to work with the three weaker classes
of each year, rotating among them, during a
previously defined period of fime, groups of
students with identical performances.

Disadvantage of this model: more students per
class.
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Project added value for the School

Project added value for the School

» Appropriation of the organizational methodology.

» Reflection on the concept of assessment according to the
cycle logic.

» Operationalization of the assessment concept according
to the cycle logic.

» Deep reflection on the assessment criteria as promoters of
learning.

Managing for @ School of Success sgenciaracioral 7
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» Refection on the importance of the formative
assessment to improve student learning.

» Theoretical and practical deepening of formative
assessment tasks.

» Appropriation by the majority of the Class Council
teachers of the practices inherent to the concepfts of
formative assessment and assessment according 1o
the cycle logic.

»|nfroduction in the remaining years of basic
education of the following lines of action:

1. Explanation of the success goal to be achieved by the end of the school
year, in accordance with the Education Goals 2015.

2. Effective use of atfitudinal assessment criteria in increasing students
agcountability for theirwork.

» Training of tasks that put emphasis on formative
assessment.

Managing for @ School of Success sgenciaracioral 7
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Three major goals

» o create frue “Professional Learning Communities,” (to
end the period of the "self” and “my subject”).

»To focus all teaching activities on the needs of the
students (clearly distancing from the ideas of the fatalism
of the environment, parents, means, hours, programs).

» To be aware that, even if we are able to meet the first two
goals, we will unfortunately sfill not succeed with all
students (distinguish between the possible today and the
just possible tomorrow).

From a Portuguese song that illustrates how far we have come :

| came from afar
From very far
What | walked to arrive here

| am going far

Very far

Where we will meet

With what we have to give each other (...)

José Mario Branco
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This project has been funded with support from the European Commission.
This publication reflects the views only of the author, and the Commission cannot be held
responsible for any use which may be made of the information contained therein.

This work is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License.
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