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Canas de Senhorim Group of Schools

- This project started in 2016/2017 and its aims are to increase the students’
performances in Mathematics and Portuguese. The students within this project
are 5" graders.

- The students are divided in three different groups. The division is based on
the marks they achieve on those two subjects during the school year before.

- The group’s constitution changes when the students’ marks improve or
decrease.

Gr.1(Best) |

Gr.2 {midc%)

Gr.1{( Worsc;)\Q

Class V
(special class)

Teacher 4
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TurmaV - “ Success+” Project

Each group attends-aelass (Class V), different from their own, for a period of
time that has been defined by‘the teachers at the beginning of the school year.

On “Class V" _the teacher works with a group of'students that have a similar
performance in each subject and that come from three different classes.

Moment 1
(for instance, beginning of school year)

Class V

(special class -

Teacher 4
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Moment 2
(few weeks later)

(special class -
Worst students)

Teacher 4

The National Curriculum is planned according the students needs
and implemented in order to improve the students’ performances.

Different kind of mathematical /Portuguese tasks are proposed to students:
exercises and problems of different nature and degree of complexity are
implemented using, whenever is suitable, technology to allow students, for
instance, to develop a dynamic view how Geometry contents are approached.

This differentiation aims to develop high skills on students’ mathematical
knowledge.

The studentsinvolved in this project are evaluated periodically. Their
evaluation is based onthe marks they get in tests and their performance in
class — the quality of their work“isfmeasured” in a scale from 1 to 5 (being 1

the lowest grade and 5 the highest one}:
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TurmaV (“+ success” project)

The ideal and formal Curriculum is National in Portugal.
In order to work with it in the classroom, teachers have weekly meetings fo
adjust the Curriculum to the students’ needs and difficulties.

During these weekly meetings, teachers adapt the contents and choose the
strategies that are most suitable to the groups of students they are working with.

This approach aims to adjust the formal to the perceived Curriculum in order
to make it operational in the classroom for the students.

The experienced Curriculum by students is not universal. Their families and
school backgrounds determines the way they see and understand the knowledge that
School gives them. Different students have different ways of understanding the contents
they are taught. Therefore, different solving strategies are implemented in the classroom.
Most of the tasks proposed by the teachers can be solved using more than one way of
doing it.

The learned curriculuiffean be detectable when teachers evaluate their
students' performances. The marks students*gaetwhile answering questions in the
classroom or when they answer the questions in their Whtlen tests may be considered
evidences of the learned curriculum

TurmaV (“+ success” project)

sy

At the end of the first year of the project (2016/17), the students improved their
marks when compared with the ones of the previous school year.

Teachers made some adjustments to the project in order to make it
more effective for the students — the changes made in the groups that attend
Class V

This project does not include students with Special Needs. These
students have different paths and evaluation methods. They attend their
classes all the school Yearwith their teachers and have classes with Special
Needed Teachers, according to theinpneeds and difficulties.
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* TurmaV (“+ success” project)

X ..\'_”

a) The ideas that the curriculum authors use when they make the curriculum
can not be the ones that the teachers read in it. The interprtation will depend on

their own ideas about what the curriculum should be.

Gaps between the planned and the implemented curriculum

Gaps between the planned and the learned curriculum
a) Students will interpret the planned curriculum considering their previous
experiences, the importance they give to school or to the subjects they attend.

They will also can be influenced by the way society looks at school.

The gaps alwaysexist because different people interpret the same words
in different ways. We carrnalexpect thal iwo dilierent readers get the
same exact message from what UITeyggad. In school the same Bappens
with the curriculum.

The background of the students and teachers will alWays gelermine the
planned and the learned curriculum

schoolsucess. edufor.eu

The Principals are the Curriculum decision makers: as you know, in the Training
Event in Italy (November 2017) and in the UK (March 2018) the theme is the Curriculum.
Let's start preparing our Training Event in Italy.

Activity: MIND THE GAP / OVERCOME THE GAP

Goals:

* Become aware of the gaps between Planned Curriculum, Implemented Curriculum and
Experienced Curriculum.

« Identify practices or guidelines that reduce gaps.

* Find effective ways to improve students’ achievement.

1st Part (to be held before the Training Event in Italy*)
Tasks:

1 — Select as an example a project of your school within the scope of the curriculum
management that has been or is being implemented. The example can be a project from
a class, a course or a subject.

Managing for @ School of Success ; N .. -
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Sucesso+ Project

This project started in 2016/2017 and its aims are to increase the students’
performances in Mathematics and Portuguese. The students within this project are 5th
graders.

The students are divided in three different groups. The division is based on the
marks they achieve on the two subjects during the school year.

The group’s constitution changes when the students’ marks improve or decrease.

Each group attends a class (Class V), different from their own, for a period of time
that has been defined by the teachers at the beginning of the school year.

On Class V the teacher works with a group of students that have a similar
performance in each subject and that come from three different classes.

The National Curriculum is planned according the students needs and
implemented in order to improve the students’ performances.

Different kind of mathematical tasks are proposed to students: exercises and
problems of different nature and degree of complexity are implemented using, whenever
is suitable, technology to allow students, for instance, to develop a dynamic view how
Geometry contents are approached.

This differentiation aims to develop high skills on students’ mathematical
knowledge.

The students involved in this project are evaluated periodically. Their evaluation is
based on the marks they get in tests and their performance in class — the quality of their
work is “measured” in a scale from 1 to 5 (being 1 the lowest grade and 5 the highest
one).

2 — ldentify, in your example, the gaps between the Planned Curriculum, the
Implemented Curriculum and the Experienced Curriculum, taking into account the
scheme:

i He dewwkgament of S

Representations

wws o Thes fprerd

e Planned e [deal (purposes and pricrities)
= Formal (in documents)

Implemented » Perceived (by teachers)

» Dperational (in action)

Experienced = Experienced (by students)
* Learned (by students)

MNievwen, Mienke (201T) "Crnang tosndses: Cumnoohes widaem e Wodlnbep delnerad a
EERA Sumumn School (Metwork 11 Stulmg. Univeraty of Stulng. 18th Jeoe, 2007

The ideal and formal Curriculum is National in Portugal.

In order to work with it in the classroom, teachers have weekly meetings to adjust
the Curriculum fo the students’ needs and difficulties.
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During these weekly meetings, teachers adapt the contents and choose the
strategies that are most suitable to the groups of students they are working with.

This approach aims to adjust the formal to the perceived Curriculum in order to
make it operational in the classroom for the students.

The experienced Curriculum by students is not universal. Their families and school
backgrounds determines the way they see and understand the knowledge that School
gives them.

Different students have different ways of understanding the contents they are
taught. Therefore, different solving strategies are implemented in the classroom. Most of
the tasks proposed by the teachers can be solved using more than one way of doing it. In
order to improve the students’ ability to solve problems, and become more autonomous
on doing it as time goes by, the teachers make them aware of the vantages and
disadvantages of the solving paths they choose. Although the aim is not to choose and
use the "best” approach every time, teachers alert their students for the pros and cons of
using approaches that will drive them away from the objectives that are supposed to be
reached.

At the end of the first year of the project, the students improved their marks when
compared with the ones of the previous school year.

Teachers made some adjustments to the project in order to make it more effective
for the students — the changes made in the groups that attend Class V (in each of the
three school periods of work the students of the different groups and classes attend Class
V).

This project does not include students with Special Needs. These students have
different paths and evaluation methods. They attend their classes all the school year with
their teachers and have classes with Special Needed Teachers, according to their needs
and difficulties.

N.B.: The way each participant identifies the gaps is of their own choice (ask, observe,
collect evidence from different sources, etc.).
However, in the Presentation to the large group the participants should refer how they collected

the information.

2nd Part (to be held during the Training Event in Italy)
Tasks:
A. Present to the large group (7 minutes at most) the first part of the activity;

B. Organize a table (in working groups) showing the differences in curricular
management and the approach that each participant assigns: o To the documents of the

formal curriculum;
o0 To the curriculum operationalised in the classroom by the teachers;
0 To the curriculum perceived and learned by students.

Managing for @ School of Success S -
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N.B.: This moment of collaborative work in Italy will be complemented by two other
moments: one to clarify curriculum concepts (taking into account the realities of the
different countries) and the other to discuss the curriculum guidelines of each country,

from given examples.

Branston Junior Academy — United Kingdom

s

P

Mind the Gap /
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.’ ar2 age 6and 7

Form lower-case letters of the correct size

art using some of the diagonal and |
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Year 6 SATs Criteria

pil whose work does not evidence one, or more than one, of the
s relating to handwriting can be awarded the ‘working to
ard’ or ‘working at the expected standard’, but can
r depth within the expected standard’. -

"8 at f_r_eatej.r depth within the expected tany
O

tall of the statements relating to han
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Handwriting
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Branston Junior Academy- Handwriting Scheme of Work
There are four key types of joins:

;: Diagonal joins fo etlers without ascenders o g al ar, un

il NS JOINS 10 1eRers without 25Cenders .0 0U W, Wi
4 HOMIONE JOINS 10 leNars with 35CeNGers .9 oF, wh ot
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Tortoise Letters
Stay down low

a,c.e,i,

Managing for @ School of Success \
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‘What do our teachers think about
handwriting?

uriting ability impacts on writing assessment level, | feel rust

is given such a high priority and penalises a child wh
writers yet they have many other strengthsin w
oe — Class Teacher '

‘What do our children think about
gwood, Y6: handwriting?

like that we are using draft books in English, you can concentrate on getting
else r,i%ht'and then take your time to write it up in your neatest hand w
esentation.

should have more handwriting practice each week, we only get half

AN
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Vila Nova de Paiva Group of Schools

Gemeente 's-Hertogenbosch - The Netherlands

Curriculum in the Netherl‘a‘n‘tg- N
# P A

-_—
»
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‘Q:,' "s-Hertogenbosch
e
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‘Qi,’ "s-Hertogenbosch
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\Qi,( "s-Hertogenbosch
et

Netherlands curriculum at present

Curriculum is a national learning plan
with subjects and the content of subjects

Primary Education and Junior Secondary:
Core goals and referential levels

(no exams, monitoring by regional School
Inspection)

Senior Secondary:
Final terms / conditions
(shared school exams and national exams)

Managing for @ School of Success
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Review,of the

‘Qi,” "s-Hertogenbosch
s

Netherlands curriculum evaluation

* There is too much involved
* Core goals provide limited direction

« Core goals don’'t match the goals of
schools, teachers and pupils
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Personality and citizenship
in the new national curriculum

* more prominent position within the educational
framework

» reflects knowledge and implementation of
democracy and justice

» social skills and attitudes
* knowledge of the meaning of human rights
» taking social responsibility

RYTS
—

‘s Hertogenbosch

Children and youngsters
develop their talents

t=tlerfogenBosch

= Y A
Cducative Hgenda

Personality and
citizenship

in the local educative
agenda

Managing for @ School of Success e
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Personality and citizenship formation

« Every individual contributes to society...
* ... with respect, ready for help en empathy
» Early start of talent and personality development

« Care and education are a place for ‘Bildung’ and
exercise

» Help children to discover who they are

* Teach about rights, obligations and collective
values

‘Q_’.," "s-Hertogenbosch

Personality and citizenship
implementation

* “Respect” programs (anti bullying, coping with
diversity, attention to LHBT)

» Children’s parliament (pupil-representatives from
every school discuss items with Elderman and
School Board representatives in an official town
council setting

Managing for @ School of Success
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DEFINITION

Participation in the society and her institutions,

and affinity with currentsin the Dutch culture.

In addition it reflects the European and international dimension.
Also cognitive skills are developed, like using sources, comparing and managing the
perspectives of governance, culture and philosophy .
Attitudes to be further developed are:

respect for diversity and generally accepted norms,

values and concern and care for the environment.

Managing for @ School of Success "
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CITIZENSHIP IN PRIMARY SCHOOLS

In the (new) core goals for primary education (age 4 to 12) the concept
citenship returns a number of times.

In these core goals a connection is made between (Dutch) language
education and a successful participation in society and the importance
of the social function of language.

Also included as a core goal is the English language. This in connection
with the increasing internationalization and following European
guidelines.

Schools are also allowed to experiment with more European
languages. These language aspects are, however, related to citizenship,
but fall outside the essence of active citizenship and social integration,

" ORIENTATION ON YOURSELF AND THE WORLD

- dealing with other people
- problem solving

- philosophical issues

Managing for @ School of Success '
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' SPECIFIC CORE GOALS (1)

1. The students learn main issues of Dutch and European
state apparatus and the corresponding role of the citizen.

2. Students learn to behave in respect of generally accepted
norms and valves.

3. The students learn main issues about spiritual valves and its effects occuring in
the Dutch multicultural society.

They learn to respect differences of opinion.

SPECIFIC CORE GOALS (2)

The students learn to deal carefully with the environment .

41

The students learn to compare the spatial design of their own environment to those
in environments elsewhere, at home or abroad, from different perspectivas :
governance, culture and philosophy of life. In any case, atention will be paid to
two Member States of the Europeon Union and to two countries joined in 2004,
the United States of America and a country in Asia, Africa or South America.

The students learn to use simple historical sources as present in our cultural
heritage’.

o

7. The students learn about the important histerical persons and events from Dutch
history and learn, through examples, to connect them with the world.

Managing for @ School of Success '
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Managing for @ School of Success

The law is followed by the social
contract to the school (curriculum)

Individual development
(wide development of
talents)

Preparation for social
participation (active
participation in society)

Preparation for further
education

Preparation for labour
market participation

30 e‘ré's“n"ﬁus‘y B oo+



Ambitious learning culture

* We encourage a growth-
oriented learning culture, wa—
with attention for 21 century JlHHHH Ll
skills. |

* We strive to improve our
results based on a critical
and investigative attitude in
both students and staff

Managing for @ School of Success » N .. -
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Visit to “Camp Vught”

Managing for @ School of Success
32 eﬁﬁusy | [



.": ‘/

Sustainable and humane society

* We involve our students in school life, the
Dutch society and the International society.
We're showing them positive dealing with
diversity, so that no one is left out.

Professional and learning
organization

* We offer a stimulating work environment to
expert and proactive employees who,
together with others, continue to develop
throughout their career

Managing for @ School of Success
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Democracy and its rules

Student Council and Panel
School Participation Council
Model European Parliament

Managing for @ School of Success
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Goal

Making citizenship a living part of all subjects

A sustainable part of the whole school community

Managing for @ School of Success
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| Spoleczne Liceum Ogolnoksztalcace im Unii Europejskiej w
Zamosciu — Poland

W\ EUROp
K\ 6“,&
4-

THE SYSTEM OF EDUCATION
AND CORE CURRICULUM
IN POLAND

]

~Erasmus+

|

The education system in Poland has the
following specific features:

¢ public school sector dominates over private,

e includes a system of external examinations carried out at the end of
primary as well as of secondary school,

e grants teachers a unique professional position regulated by the
Teacher’s Charter, pertaining to their employment, salaries and
promotion,

* combines centralized educational policy and governance (the
Minister of National Education and the Minister of Science and Higher
Education) and decentralized administration of educational
institutions (local government authorities).

Managing for @ School of Success s
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Characteristics of Polish School System
Compulsory education

Full-time compulsory education lasts 10 years (after reform — 9 years) and comprises:

* the last year of pre-school education,

» followed by & (or 8 after reform) years of primary school and 3 years of lower secondary
school [Lower secondary schools [gimnazja) will be gradually phased out, with the last

classes completing this education in school year 2018/2019)

Kindergarten (Przedszkole)

Primary school
{Szkola podstawowa)

Lower secondary school
{Gimnazjum)

since 2007 r.

1 year o
G years e=12*"
3 years 12=15%%%

]

** or 7-13 for those starting primary school at the age of 7 (20142015 or earlier)
t@/ *5% ar 13-16 for those starting primary school at the age of 7 (2014/2015 or earlier -E ras*;“uyI

Type of school

general upper secondary school -
licetim oqainoksztafcgee

technical upper secondary
school - technikum

basic vocational school -
rasadnicra szkola zawodowa

post-secondary non-tertiary
school - szkoda policeainag

&y

Managing for @ School of Success

Non-compulsory general and vocational

education

3 years

1-2.5 years

37

Age of pupils

16-19 (15-18)

16-20 (15-19)

16-19 (15-18)

19-21 (18-20)

]
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Characteristics of Polish School System
Reform 2017

2- o

The Polish education system is facing significant changes that began in the school year
20162017, when the mandatory school age was raised from & to 7 years, reversing the

reformsintroduced in 2009,

From September 2017, primary school education was extended from 6 to 8 years. There will be

an external examination after primary school.

Learning in general secondary schools (licea ogdlnoksztalcgee) will last 4 instead of 3 years.

Upper secondary technical schools will have a 5-year curriculum, instead of 4 years.

Changes will also be applied to basic vocational education schools, which will be replaced by

vacational education schools (szkofy branzowe) at level 1

Polish School System — Core data

]

iE rasmus+l

* The school year comprises around 180 days, from September to June, and is

divided into two semesters.
* The compulsory subjects are in general spread over five weekdays.

* The legislation defines the standards for the number of pupils in a class for

grades 1-3 of primary school only, where it is recommended that the
number should not exceed 25,

* [f this number is exceeded an additional teacher is engaged. The main
criterion for class composition is age.

+ At the firsteducational stage (grades 1-3), the curricula for integrated
teaching apply and one teacher is responsible for all subjects with the
exception of foreign language teaching (specialist teachers).

* For the second stage of primary school and for secondary school, there are

curricula for separate subjects and each subject is taught by a specialist
teacher.

Managing for @ School of Success
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Polish School System - Primary School -
Core corriculum

G
4892- ™

* Core curricula for compulsory teaching are the same for all pupils and are
developed at the central level by experts appointed by the Ministry of National
Education.

*» Teachers may choose textbooks from the list approved by the Ministry.

* They also decide on teaching and assessment methods and may introduce
innovative teaching methods.

* Moreover, teachers can choose alternative teaching programms or, based on core
curricula, develop their own.

* Any curricula chosen, have to be submitted to the school head for approval

]

=Erasmus+

|

Primary School — Core corriculum -
Assesment

* The assessment of the knowledge and skills of pupils throughout the school year remains
at the discretion of teachers

*  Assessmentis carried out on the basis of regular written and oral tests.

* The results obtained at the end of each semester must be approved by the teachers’
council of each school.

* Pupils who obtain unsatisfactory results can repeat a year if the teachers' council so
decides.

The external pupil assessment; the 6™ [or 8") -grade test — organized at the end of primary

school:

* a general, compulsory external test based on the core curriculum, with the selection
function,

= completion of the test enables pupils to start education in the secondary school,

* it provides pupils, parents and schools with information on the level of pupils’
achievements.

@ =Erasmus+

i
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Polish School System — Secondary
e ™ School — Core corriculum

* In secondary schools each subject has its own curriculum based on
the core curricula for general education for all types of school.

* Subjects can be taught at basic and advanced (extended) level and
pupils choose 2-4 subjects which they follow with a view to taking
the Matura examination.

* Teachers are free to choose textbooks from the list approved by the
Ministry of National Education and they can also decide on teaching
and assessment methods, and may introduce innovative teaching
methods.

* Moreover, teachers can choose alternative curricula or — based on
core curricula — develop their own.

. %E\r curricula chosen have to be submitted to the school head for

¢ _jﬂ'. iErasrpuHII

Secondary School - Core corriculum
Assesment

* Assessment arrangements at this level of education are similar to those in
compulsory education.

* A pupil is promoted to the next grade if they have received at least “acceptable”
marks for all compulsory subjects at the end of the school year. In the case of one
"unsatisfactory” mark, a pupil can take a subject examination.

* If not successful, he or she has to repeat the grade. In the case of one
"unsatisfactory” mark during the full educational cycle, conditional promotionis
possible subject to the consent of the teachers’ council.

* Once the educational stage is completed, secondary schools carry out
final/matriculation examinations and pupils receive relevant certificates.

]

Managing for @ School of Success s
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Tasks:

Activity: MIND THE GAP / OVERCOME THE GAP

1 - Select as an exampie a project of your school within the scope of the curriculum
management that has been or Is being Implemented. The example can be a project

from a class, & course or a subject.

2 - [dentify, in your example, the gaps between the Planned Curriculum, the
Implemented Curriculum and the Experienced Curriculum, taking into account the

scheme:

[ Eha derwaloperant of e
mrnouium & 8 shueyn Recelny
1o Lake inln atseand the
representatord of the dffeent

o Planned

Implemented

Experienced

Representations

= Ideal (purposes and pricrities)
= Formal {in documents)

= Perceived (by teachers)
= Qperational (in action}

= Experienced (by students)
« Leamed (by students)

]
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Managing for @ School of Success
Project N® 2015-1-PT01-KA201-013059

Zespot Szkot Spotecznych
im. Unii Europejskiej in Zamosc¢

Maths core curriculum implementation in
grades |-l of our junior high school

Managing for @ School of Success
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Thank you ©

Fr—

-|Erasmus+i
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Satao Group of Schools

Istituto Omicomprensivo "Ridolfi- Zimarino" — Italy
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The reference framework for school

curriculum design is:

The National Curriculum vith the eight european skills

The Ministry's national The goals areacommon
guidelines setcommon . reference for all teachers,
goals for all schools atthe they are compulsoryandall
end of primaryschool, schoolsare committed. Each
secondary school. ‘ school order contributesto

the achievement of the final
goals

Indicazioni nazionali per if curricolo 2012

Managing for @ School of Success A
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DPR 275/1999

Extracurricular project - Didactic planning

“educational institutions, in respect of the freedom of
education, the freedom of choice for the families and the
general aims of the system, shall implement the national
objectives in training courses "..........

Outcomes of the RAV

low level in relation to basic
skills: Italian and maths

variability between classes
and classes

didactic design still focused
on the program and
knowledge
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question of the territory: depopulation

to ensure the same opportunities as the
city, the school is open all day
PONFSE SPER LA SCUOLA COMPETENZE KD )

Edviasione metvnie et giviv dedastice Mo weimnie © men mi pende

Musirs strumentale cants conle Masioroes

Auste, scritturs creativa, teatso Flori o Terra

Arve; seritmurs creative, teano ColiivAne

12 delle comp o bave PoagMasicdt )
Potenclamento delle comprimaee di bare ol 2

g a e ey S ¥ete Ol

[
M cuiento ¢ son mi pevdo
Palla in gioco
Tulti verse s meta
R upsVaIINT YUY Liberi vami

Aotwrares s pyciore st Py ard-benp

M rscconto della mia verra

question of the territory: training

Incidenza giovani 15-29 anni che non studiane « nen

——— to ensure occupation: basic
" skill encreasing and link from
i school to local economy
F]

L 00 b 1]
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question of the territory: defence of the
identity and memory

| the students of the media
L o le  school tourist guides for a

Giornate FAI ./ /JeC)2
BRIV NEVDERE i the curriculum a lot of

r

_ | space for studying your
own territory

‘Omnicomprensivo”

It is the problem and an opportunity

e problem:to much big organization and to much methodological
difference from 1° cicle and 2° cicle

* Opportunity: this kind of organization ensures continuity and sharing .
The primary level give the attention to inclusion; the secondary level give
scientific Knowledge

Managing for @ School of Success A
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Strenghts (punti di forza) Weaknees (debolezze)

agreement on the needto reviewthe
traditional didactic A partof the teachers, only focusesthe

teachingon the programs and not on the

agreement on the needto share more Skilis

curriculumand evaluation
Some students are notinvolved

in primary school good professional skills

agreement on the need of training Difficulties for cultural formationto

change. Project remains on paper

aterritory that offers many opportunities
for collaboration {Mmm of Schoﬂlﬁl HNo dlgltﬂl skills diffused betweenteacher

passiveuse of the book

Managing for @ School of Success A
>3 eﬁs_nﬁus‘%’ - Erasmus+

------ e ]



Opportunities (opportunita) Threats (rischi)

reflecton their own practices; notinvolving a part of the teachers
sharingeducational goals didactic documentation experiencedasa
building positive personal dynamics bureaucratic practice

predisposition of spaces and tools for the self-evaluation seen asa cantrol
ﬂlﬂnlngl nd memﬂﬂﬂ'ﬂg“l s hﬂ.ﬂng FEI"StSlEﬂﬂE ofa high fl'ﬂg'l'lEl'ﬂﬂﬂDﬂ of

Three-year PTOF with clearidentificationof  giscipline
the responsibilities of each subject

Investmentin training

sharedneed to connecttraining to daily

practice

WORK PHASES for the realization of a vertical skills
curriculum

Training - open question

what is a skill?

what is the relationship between knowledge and skills?

what is the relationship between European key skills and disciplinary skills?
how do you teach for problem situations?

how do you evaluate a skills?

Managing for @ School of Success A
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1 the Teachers College

identifies the goals to be reached at
the end of the school of
kindergarden, middle school,
secondary school

identify the learning objectives for
each school year linked to the goals;
the competency profiles declined at
the initial, intermediate, intermediate,
final level; common evaluation tests;
promotes monitoring activities on the
actual application of the Curriculum

Managing for @ School of Success A
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3 Teachers of each class

transform general learning objectives
into specific goals by linking them to
content; defines a timeline; defines the
activities related to each objective;
defines the evaluation test; defines the
tools to establish the level achieved
for each objectives to check the
achievement of each objective;

Nelas Group of Schools

Confederacion Espanola de Centros de Ensenanza Asociacion C.E.C.E.
—Spain

MIND THE GAP / OVERCOME THE GAP
Goals:
e Become aware of the gaps between Planned Curriculum, Implemented Curriculum
and Experienced Curriculum.
¢ Identify practices or guidelines that reduce gaps.
e Find effective ways to improve students’ achievement.

Tasks:

Managing for @ School of Success "
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1 — Select as an example a project of your school within the scope of the curriculum
management that has been or is being implemented. The example can be a project from a
class, a course or a subject.

2 — lIdentify, in your example, the gaps between the Planned Curriculum, the
Implemented Curriculum and the Experienced Curriculum.

PROJECT DESCRIPTION

The most visible gap is in our knowledge of curriculum and pedagogical issues as they
arise in relation to multi-year sequences of study. While there is considerable knowledge
of curriculum and pedagogy at the course or individual unit of study level, there is very
little properly conceptualised, empirically informed knowledge about student learning
(and teaching).

The project we have chosen is our Science Project.

We have programmed from 1. to 6». level of the science subject, which is supposed to
be an enjoyable learning experience. It is based on the 5E’s teaching and learning model
and takes into account the multiple intelligences theory.

The 5E’s teaching and learning is a constructivist model (developed by Bybee the 1997)
that help students to develop investigations skills and an understanding of the nature of
science. It includes 5 phases; Engage, Explore, Explain, Elaborate and Evaluate.

We strongly based our project on the multiple intelligences theory (created by Gardner
the 1983) which also supports the constructivist learning. It is a theory that defends that
there are eight ways to learn something, each one related to one intelligence (linguistic,
logical mathematical, musical, bodily kinaesthetic, visual special, intrapersonal,
interpersonal and naturalist). Because the lessons that we have planned are varied, we
will try to arrive to all the intelligences in every topic, in order to make the kids learn in a
meaningful way.

In this subject, we are going to strengthen the English language. English will be the
working language in science, so the teachers will use only English and will try to
strengthen the production among the students with meaningful and motivating
activities.

In conclusion, science subject will take the best from the 5E’s model and from the
multiple intelligences theory to make of the science learning a motivating activity with
encourages the English learning in a meaningful context.

Managing for @ School of Success e
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PLANEED CURRICULUM

Ideal: Purposes and priorities

-Engage (session 1): This phase has the purpose of engaging the children with a
motivating question about a topic, to speak about what they know about it and make
connections with past learning experiences. In this case the teacher will introduce the
science topic through a video that shows all contents they will learn during the different
lessons. After watching the video students and teacher will discuss about the most
important features of the topic and also about what they are expected and what they
want to learn.

-Explore (session 2): In this phase students try to find an answer to their question. They
have the opportunity to get directly involved with phenomena and materials, to
experiment. The teacher acts as a facilitator, providing materials and guiding the
students’ focus.

-Explain (session 3): In this stage learners communicate what they have learned, with
the help and guide of the teacher if it is necessary. The significant aspect of this phase is
that explanation follows experience.

We are going to use this stage to remind and stress the main vocabulary of the topic.
-Elaborate (session 4): In this session, the group check what they have learnt about the
topic, do connections and finally create a mind map with the most relevant aspects of
the topic.

-Evaluate (session 5): Students will do a test to check their knowledge about the topic.
Evaluation is an important phase not only for the students, but for the teachers too,
because it is an opportunity to see if the learning has taken place.

Even so, teachers will evaluate the kids during all the lessons, not only in the final one.

Formal (in documents)

Attached document 1: Topic charts for years

Attached document 2: Sample of programmation of one topic semester
Attached document 3: Evaluation of the project

Creating a “creative” curri

culum

A creative curriculum is one that incorporates big ideas, varied and engaging activities,
and a sense of continuity as a way to stimulate students, teachers, and even families.
Making the knowledge, skills and concepts become innovation, enthusiasm and
individuality is often quite complicated to avoid curricular gaps.

In case of our science project and its gaps, we tried to focus on big concepts and ideas.

For example, working on a science curriculum about plants and how they grow. It's
important for students to learn the stages of photosynthesis. Depending on their age
range, you may want students to memorize things such as what a plant needs to survive,
or even different types of plants, or plant reproduction. But our project isn’t really about
that. Our project plan or curriculum is one that is oriented toward what is conceptually

Managing for @ School of Success e
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important. Take a few minutes to jot down what concepts about plants you think might
be important to the age group you work with. Some examples of big ideas might be
things like:

Plants have things they need in order to survive.
Different plants grow in different places, and this happens for a reason.
There are different categories of plants.

Once you have pinpointed three to five big, abstract ideas that outline your curriculum,
you will be better prepared to get creative with specific activities.

IMPLEMENTED CURRICULUM

Perceived (by teachers)

Teachers usually develop a hard and important work to implement the curriculum
contents and objectives in their classes, specially when they are strongly concerned
about the importance of adding other resources or objectives that the curriculum does
not talk about.

The curriculum considers different aspects which at the moment of operating in daily
lessons teachers have to change and a gap is created:

Diversity in class: The school curriculum establishes that education must be
inclusive and answer to each student’s needs. Education must guarantee a
balance of the diversity and the progress.
Teachers have to take into account all students’ needs in all the activities planned and
sometimes it makes advance students not to progress on their proper level and
sometimes to slow down the general class rhythm.

Timetable distribution: Most of times, the hours that the curriculum indicates or
marks for each subject does not consider other important areas or contents that
each teacher thinks are important to work. F.e:

Managing for @ School of Success
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This chart represents the timetable the curriculum establishes. In Catalonia, due to the
center autonomy we can add sometime to work on other aspects, but in other Spanish
communities, what about working other aspects such as emotional education, Science
in English, reading comprehension...?

Distinguish general vS measurable

Because of this belief of our responsibility as teachers in students’ achievement it is
important to focus on creating measurable learning objectives as opposed to general
learning objectives. | want to be able to measure a student's performance or their
understanding of the topic, in order to measure our overall success.

Operational (in action) related to our Science project

In our school we have decided to spend this free hours of autonomy to create a Science
project which aims to work Science concepts using English as a vehicular language. The
idea is that students experiment and manipulate at the same time that they learn.

Science curriculum establishes some features that create an important gap at the
moment of operating with the subject:

“It is important to strengthen the direct knowledge of the reality and grant a privilege of
the evidences identification which confirm or create questions about the ideas”

“ Evaluation has to be directed exclusively to the students knowledge improvement”

Managing for @ School of Success e
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“Students have to participate actively in group work, having a responsible and caring
attitude; being able to argue and to respect others’ ideas and opinions”

EXPERIENCED CURRICULUM

Experienced (by students)

We strongly opine that the experience that students have and keep from the curriculum

is the most important thing in the teaching and learning process.

On our way of teaching and considering the curriculum we take into account some

important items to make this experience absolutely useful and lasting:
Students role in learning process: Students self- centered methodology where
curriculum is presented whole to part, with an emphasis on big concepts. The curricular
activities rely heavily on primary sources of data and manipulative materials and students
guestions are listened and highly valued.

Teachers role in learning process: Teachers are basically guides and mediators;
intermediaries between the students and the knowledge. They develop interactive
roles and the assesment they do considers observation and participation; viewing
students as “thinkers” of the world which work in group.

Distinguish satisfaction and dissatisfaction of students: We think it is important
to keep students motivated and satisfied through learning.

Be able to change whenever necessary

Learned (by students)

To make sure that students have achieved the objectives we have proposed without any
learning gap is one of the most difficult tasks we have as teachers.

Obviously, in the “trip” of creating, developing and evaluating, some concepts are left
behind. In this part is when we realize exactly which gaps have been forgoten.

Managing for @ School of Success e
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Attached documents:

ANNEX 1: TOPICS FOR SCIENCE YEAR 2015-2016
ANNEX 2: 6TH GRADERS MINDMAPS

ANNEX 3: SESSIONS EVALUATION

Managing for @ School of Success
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1 2n 3r 4th 5th 6th
Plants Plants Plants Plants Web of life
(Parts (What does it | (Parts and (Parts and cycle, seeds) (Food chains, changing States of matter
and need to cycle, seeds) environments and (Solid, liquids, gas and matter
cycle, survive) evolution) changes)
seeds)
Seaso Season Seasonal Seasonal changes Mixing and making
nal al changes (Using materials, mixtures Lights
chan change and new materials) (How do we see, shandows)
Animals Animals Animals Animals and humans Space Forces
and and and (Solar system, days and (moving surfaces, gravity and
humans humans humans nights, reality and fiction) magnets and simple
machines)
Healthy life| Healthy life Humans and Humans and Growing and changing
Healthy life Healthy life (Life cycles and Earth
reproduction) (Rocks and soil)
Materials | Materials Materials Materials and their
and their properties
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Session 1 : Session 2: Session3: Session 4: Session5:
Topicpresentation Experimentation Vocabulary presentation Mind Map Eva uation
Date: Date: Date = Date = Date:
Valoration: vdorat on: Vdoraton: Vdoraton: Vdoraton:
We watched a video anda We take sor v » & and We spent more days that we | We did the mind map They did ana, b, ctest. At

timelapse about how the

plants feed and live. The

some colorant.We put the

flowers in a jar withthe

expected. Because we miss
ore lesson.They wrote

down on their notebooks

together, becauseit was
the first time that they did

it. It was simple and easy

the first time they felt

unconfident, but the 90%

students were motivated colorant. The objective was the vocabulary. We mix the [to understand. Then, they of the class past the test.

and we speak about plants | tint the petals. explanation with draws. represented the mind map

topie. Unfortunately the The maost difficult partto in groups.

Igave one fant for the experiment wasnt works. understood for themwas Some groups dedicated

class, and they should take the pollination and the time to made a good work,

care. They were super on halloween we did plants reproduction. For this | but nat everybody.

motivated but unfortunately | another experiment usi nga | reason we watched two

another teacher decided to bottle, soda andone videos which explai ned and

plant out the plant. balloon.They enjoyed alot. | represented these concepts.

A st TERM EVALUATION 5thGRADERS
TOPIC1: web of life (Food chains, changi ng environments and evolution)
Session 1_: Session Z- SessHN3: Session 4: Session 5:

Topic presentation Experimentation Vocahbubry presentation Mind Map Evduaton

Date: 22nd September Date : 29th September Date: 6th October Date:13th October Date:20th October
27 th October

Valoration:

Instead of doinga Mind

Mapwe representa

summary using power

point presentation.

Valoration:
Very good.A little bit bor ng
but important and necessary.

Valoration:

The exper mentation was to
create their ownfggc!chajo
with plastic gl asses and
representitwiththe
group.So amazing but too
much preparationforso little
explanation.

Valoration:

Students watched avideo
about webli fe and we
talked about iinthe
class.So nice.

Valoration:

The eval uation session has
been changed by an English
lessondue to management
of the class.
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MIND THEGAP/
OVERCOMETHEGAP / =

EDUCATION SYSTEM AND
CORE CURRICULUM IN
SPAIN

Secular schools
PUBLIC SCHOOLS  Managed by government

(CEIP)  Totally financed by government
Limited students

Not created by the government
Financed by the central administration  CONCERTATED

Management freedom SCHOOLS

Government fund - parents payments

PRIVATE SCHOOLS

Parents exclusively funding

Private company

Access decided by school

Managing for @ School of Success N
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PRIVATE SCHOOLS
IN SPAIN

Centros educativos mds comunes en educacién primaria

DEtbUCHn de alumnos de poucackin pomacia &0 2015 en dRtintos paises de b UE
B Pitico

B Conertado [l Privado Desconocido

wanda B8

Characteristics of
education

Full-time compulsory education lasts 10 years
From 6 to 16 years old

NURSERY (0-3)
PRE-SCHOOL (3-6)

PRIMARY (6-12)
SECONDARY (6-12)
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What about the
Curriculum?

Core curriculum is the same for all students and
it is developed and approved by the Generalitat.

Textbooks are chosen by teachers

Teaching methods and resources are also
decided by teachers

All decisions are summitted to the headteam

Curricular objectives can be changed for the
students with special needs

Assessment

SCHOOL EVALUATION

HEADTEAM TESTS
CONTINUED EVALUATION

GOVERNMENT EVALUATION
DIAGNOSTIC TEST 3rd

COMPETENCIES BASIQUES
6TH

Managing for @ School of Success N
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Activity:
Mind / overcome
the gap

Tasks:

1 - Select as an example a project of your school within the scope of the curriculum
management that has been or is baing implemented. The example can be a project
from a class, a course or a subject.

2 - ldertity, In your example, the Qaps between the Planned Curriculum, the
Empl d Cu dum and the Exp Curricum, taking into the

project

P3 to 6th graders

dlents centered
Enjoyable learning experience

Manipulating and developing

Based on the 5E's teaching and
learning model

Takes into consideration
multiple intelligences

Constructivism

Managing for @ School of Success N
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@ Engage

Engage students with a
® motivating QUESTION

Introducing the topic
with a VIDEO

@ Discussion

Managing for @ School of Success N
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@ Explore

Qsmdents try to find an answer to their question.
They get directly involved with phenomena and

materials, to experiment.

The teacher acts as a facilitator, providing
materials and guiding the students’ focus.

Learners communicate what
they have learned

T

The significant aspect of this phase is that
explanation follows experience.

Managing for @ School of Success N
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@ Elaborate

The group check what they
have learnt about the topic,
do connections and finally
create a mind map with the
most relevant aspects of the
topic.

Evaluation is an important phase not
only for the students, but for the
teachers too, because it is an opportunity
to see if the learning has taken place.

s R
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Creating a CREATIVE

curriculum ﬁ@f«

L

» Stimulate students
' and families

(})) INNOVATION

TIMETABLE
CLASS DIVERSITY DISTRIBUTION

GENERAL vs MEASURABLE

OPERATIONAL

Managing for @ School of Success N
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e sy
it
Liengua catalana | Beratury
Llengua casteliana | literalura
Estructures Bnguistiaues comunes
Liengua esyrangera

Conatetmant del madi naturst,
SOCK | Culsurad

Educacio armstica
o Educacid fsica

Educacsd per & Cluladan
| gis drets humans

Masematiques
Rufigho (voluntaria)
st

Liure disposicio
Total minims
Total disporicd
Total hores lectives
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Guides and mediators
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Able to change whenever

xperienced

curriculum

Experience must be absolutely
useful and lasting:

Students role
Students self- centered methodology

Distinguish satisfaction vs
dissatisfaction

§ ‘sam = %% § ssngﬂ
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Thanks for your
attention
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Representations

Planned
~Ideal:
- Impro /e and develop communication in a second

Managing for @ School of Success
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Implemented

Perceived
Continuous teaching training
Enthusiasm for the language

S
N

Experienced

Experienced
~ Linguistic immersion frip abroad

Managing for @ School of Success
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Penalva do Castelo Group of Schools

Mangualde Group of Schools

ol of Success

Project Turma

Wy
aMai

Iy :

e jﬁ_w-’-(;f,‘ !

Vasto, November 2017

| The TurmaMais (Plus Class)
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HISTORY

The TurmaMais project was born in a secondary school
with 3rd cycle (a secondary school with both lower and
upper secondary educatlion), in the academic year
2002/08, in order fo reduce the high rates of failure in the
3rd cycle.

Its experimental application was directed fo all 7th year
classes, by authorization of the Regional Directorate of
Education.

It was subject to external monitoring by the Department
of Pedagogy and Education of the University of Evora.

& HISTORY

The results achieved have made it a national benchmark
for combating school failure.

The Ministry of Education integrated it into the More
School Success Program, launched belween May and

June 2009.

That same year, it was disseminated in 67 schools, af
nationallevel.

Managing for @ School of Success N
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Type of support for students

= Every student is invited to leave his original class for a
short period of time (six fo seven weeks) to join, in
previously selected groups, the Plus Class.

= The groups are set up by the Class Councils, based on
the students' similar interests and performances.

= The Plus Class is an exira class (an empty class with no
students allocated to it at the beginning of the school
year) that serves as a turntable between the other
classes of origin.

Operating Logic
| The TurmaMais Project is based on three
pillars:
/ » the type of support for students;
* the organization of schedules;
» the management of the curriculum.

Managing for @ School of Success N
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Curriculum management

= The management of the curmiculum is facilitated by the fact that
the teacher in the class of origin is the same as the teacher in the
Plus Class.

= The contents to be taught in the Plus Class are exactly the same as
in the classes of crigin and in the same period of time.

= |t is up to the feachers to choose the most suitable methodologies
and work proposals for each group based on its specificities.

Schedule organization

= The schedule of the three classes, in the subjects
intervened, is split between them.

Example: ot the same time, class A - PT; class B - Math; Plus Class -

English

~ =The feachers' schedules of the subjects intervened have

one or two common planning times a week.

= The Plus class schedule only contemplates the subjects
infervened.

Managing for @ School of Success ,
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Curriculum management

= The Class Council assumes itself as a frue educational team
able to identify and propose solutions for:

v the students' learning problems;
v The difficulties arising from differenfiated teaching practices;

v the increase of flexible teaching and leaming spaces and
moments.

| The TurmaMais Project

Agrupamento de Escolas de Mangualde
(A vertical school cluster)
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There was a need to meet the goals to remain on
the project.

After the second year, the project was extended
to the 2nd cycle (5th year).

The distribution of the classes to three different
teachers was tested.

In recent years, we have worked on both
modalifies.

The subjects with less safisfactory results were

selected: Portuguese, Mathematics, English and
, Physicochemistry.

The same subject, for example, Portuguese, was

taught by the same teacher in the three classes

(those of origin and the Plus class).

P Goals were confractualized per year, per class
and per student.
Moniforing by the project coordinator.

Managing for @ School of Success N
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Disadvantage of this model: more students per

class.

The third year, we stopped having the credit
hours, allocated by the Ministry of Education, to
' implement the Plus class.
We no longer had an extra class, initially empty,
where homogeneous groups, based on the
students performance, remained for a certain
@l period of fime.

We began to work with the three weaker classes
of each year, rotating among them, during a
previously defined period of time, groups of
students with idenfical performances.

Managing for @ School of Success N
86 eﬁs“n’;us‘% | [



Project added value for the School

= Appropriation of the organizational methodology.

w» Reflection on the concept of assessment according to the
cycle logic.

QOperoﬁonclizofion of the assessment concept according
to the cycle logic.

» Deep reflection on the assessment criteria as promoters of
learning.

& Project added value for the School
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» Refection on the importance of the formative
assessment fo improve student learning.

» Theoretical and practical deepening of formative
assessment tasks.

= Appropriation by the majority of the Class Council
teachers of the practices inherent to the concepts of
formative assessment and assessment according to
the cycle logic.

= |nfroduction in the remaining years of basic
education of the following lines of action:
1. Explanation of the success goal fo be achieved by the end of the school

year, in accordance with the Education Goals 2015.
2. Effective use of aftitudinal assessment critefia in increasing students

accountability for their work.

»Training of tasks that put emphasis on formative
assessment.
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Three major goals

» To create true “Professional Learning Communities,” (to
end the period of the “self" and "my subject").

»To focus all teaching activities on the needs of the
students (clearly distancing from the ideas of the fatalism
- of the environment, parents, means, hours, programs).

= To be aware that, even if we are able to meet the first two
goals, we will unfortunately still not succeed with all
students (distinguish between the possible today and the
just possible tomorrow).

This work is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License.
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