Narrative memory

The project “Managing for @ School of Success” has allowed us to observe, analyse and share the educational contexts of different European countries. As it is evident, each country possesses its own identity that derives from its own culture, its socioeconomical level, its political system and its educational policy in particular. Despite the fact that we have only been present in Portugal, the Netherlands and Spain, it becomes evident the divide between the countries from the North of Europe which are more progressive, and those from the South, which are more conservative and traditional. 

What have I learnt with this project?

1- Autonomy and leadership 

In Portugal the topic of schools autonomy has been constant in the politicians’ speech. Yet, that speech has been pure rhetoric. Reality reveals that the level of autonomy is residual. This project, by allowing the comparison with the involved countries reality, enhanced this conviction.

The Portuguese educational system is hostage to the educational policies that change with the government switching. In this context, there’s a lack of time to implement measures and access their impact.

On the other hand, schools have little autonomy as long as nearly all aspects are regulated and controlled by the structure of the Ministry of Education, as, for example, recruitment of teachers, allocation of financial resources, allocation of funds to maintain buildings, acquisition of material, definition of the curriculum, approval of courses and classes. Teachers have some flexibility in the pedagogical management inside the classroom.

In contrast, the Netherlands have an educational policy marked by schools autonomy, with a specific educational project, centred in the pupil, with a flexible curriculum management and with humanized and versatile educational environments. 

In this domain of autonomy, I could identify some aspects where I have been able to intervene. Despite the few financial resources, it was possible to start a humanization process of the school spaces, by painting some rooms with lively colours, motivational phrases and comfortable furniture. This is an ongoing process.

On the other hand I try to get students and parents more involved in educational issues.  Every three months I meet with the classes representatives in order to listen to the problems that might have occurred, to ask for suggestions and proposals for school intervention. I have also met with groups of parents, mainly with those whose children are going to move to a new study cycle, to exchange perspectives and information about the school educational offer.

2- Internal and external assessment

The educational Portuguese system assumes the existence of internal and external assessment processes. The internal assessment is the school’s responsibility, being its duty to define a proper model or adopt an existing programme. In the case of Agrupamento de Escolas de Vila Nova de Paiva, the assessment has been centred in the monitoring of the academic success, of the vertical and horizontal articulation.

The external assessment happens in two ways. On the one hand, there are assessment tests(“provas de aferição”) ( 2nd,5th and 8th grades) tests in the end of the cycle( Portuguese and Maths in the 9th grade) and national exams (11th and 12th grade) which are focused essentially in the students’ academic success. The Portuguese educational system also adhered to the tests: Programme for International Student Assessment (PISA); Trends in International Mathematics and Science Study (TIMSS); Progress in International Reading Literacy Study (PIRLS); Organization for Economic Co-operation and Development (OECD).

On the other hand, we have Inspeção-Geral de Educação e Ciência (IGEC), which, periodically, undertakes a global assessment on schools functioning, focusing on the following domains: Results, Provision of educational service; Leadership and management.

In Spain, the internal assessment is centred essentially in the indicators relating the success rate and the satisfaction level concerning the sectoral functioning of school. This assessment is done mainly by teachers and students and focuses on domains, like, for example, bilingual programme, study trips, management, library. In professional schools there are other indicators, like, for example, school dropout rate, employment rate, indiscipline rate. Assessment is based on the analysis of the achievement of previously defined goals. 

The external assessment results from the application and the results achieved in the different international instruments : Programme for International Student Assessment (PISA); Trends in International Mathematics and Science Study (TIMSS); Progress in International Reading Literacy Study (PIRLS); Organization for Economic Co-operation and Development (OECD); European Survey on Language Competences (ESLC). On the other hand there is the application of national tests in the 3rd and 6th grades of primary education and in the 4th grade of secondary education.

At the internal assessment level, this project led to a self- reflection about the nature of the model adopted in Agrupamento de Escolas de Vila Nova de Paiva. Having this in mind, I shared my doubts with some colleagues and elements of the self-assessment team.  In the domain of the academic performance, we are going to start making a homologous ( annual) comparison ( comparison of the school results between homologous periods from different school years); analogous (similar) comparison ( comparison of the school results between the term in analysis and the results of the 3rd term from the previous school year, in the grade below).

In the domain of provision, we intend to assess the level of satisfaction concerning the services of the school group and the management, by listening to students, teachers, technical and learning assistants and parents.

